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CHAPTER I 
INTRODUCTION. 


The value of nursery school education for the young deaf 
child has become increasingly apparent during the past twenty years, 
and more and more schools have been established throughout this 
country. Educators of the deaf have realized that it is advantage- 
ous to lower the age of admission from six, seven or eight years to 
two, three or four, The deaf child, like his hearing brothers and 
sisters, derives great benefit from association with children of his 
own age in an environment which is planned to meet his individual 
needs, There has been a change of philosophy since a writer in 1905 
advocated that the mind of a little deaf child be allowed to lie 
"fallow" during the first eight years of life. 

Psychologists maintain that the first five years of life are 
the most formative. A child learns more, and learns more rapidly, 
during the period from birth to entrance into first grade than at 
any other corresponding period in his life. Many studies have been 
made of the growth and maturation of children from birth to school 
age. These studies have demonstrated that there are definite stages 
of development which can be expected of the child. 

If it is realized that the deaf child is like a hearing child 
in all but two phases of his development, then it can be clearly in- 
dicated that whnt is advantageous for the hearing child is also 
advantageous for the deaf child. The average preschool deaf child 


differs from the preschool hearing child in two respects -- he 


cannot hear, and because of this handicap of deafness, he does not 
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Like a hearing child, 


speak and has little or no concept of language. 


he has a normal body, a normal brain, oftentimes more than average 


intelligence. His organs of speech are normal, and he has babbled, 


cried, laughed and cooed like any hearing baby. He has humor, 


curiosity, imagination, likes and dislikes as any child. 


Few educators would question the value of nursery school ex- 


perience for a hearing child. There are some educators of the deaf 


who question its value to the deaf child. In a Discussion of 
nl 


Helena M. Davidson's ~ article entitled "Residential Nursery Schools? 


No!" many opinions were voiced for and against nursery school educa- 


tion. Several administrators questioned its value. Mr. Leonard 


Elstad, President, Gallaudet College, says, 


Those who would place the pre-school age child in 
a residential school must rest their whole case on 
the value of early lessons in speech and lipreading 
and the development of the use of residual hearing. 
Important as these are, they cannot take the place of 
life with father, mother, brothers and sisters.© 


Mr. Howard M. Quigley, Superintendent, Minnesota School for the Deaf 


states, 


I agree with Helena Davidson that present day 
residential schools are not suited to nursery school 
training for deaf children, 


Mr, John A. Gough, Superintendent, Oklahoma School for the Deaf 


writes, 


We may only contend that, under prevailing Ca¥ 
tions the nursery school is of questionable value. 


1 Helena M. Davidson, "Residentiel Nursery Schools? No!" 
"Discussion." Volta Review, 48: 494-513, 542, September, 1946. 


© Thid., p. 496. 


3 Tbid., p. 499. 


’ Tbid., p. 500. 
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Mr. Elwood A. Stevenson, Superintendent, California School for the 


Deaf says, 
However, grant that a residential school could 

secure the necessary funds to support the best arranged 

and planned nursery school unit, I could not truthfully 

end judiciously support the plan, It is entirely wrong 

to take so young a child from its mother and board him 

among strangers, and for so little time under instruc- 

tion, which at best is informal. 

Miss Myrtle Hornsby, Supervising Teacher, Texas School for the Deaf, 
states, 
Experience in this particular school has shown 

rather conclusively that almost no benefit has been 

derived from admitting children younger than six years 

of age, This type of school has not the facilities 

needed for the care and training of very young children, 

whose problems differ so greatly from those of the 

older group. 

One of the aims of this study is to attempt to validate a 
nursery school program for deaf children. It would appear to this 
student that a nursery school, which is planned with the needs of 
little children clearly in mind, staffed by teachers who are aware 
of the psychology of the preschool child, what his capacities and 
abilities are and how his needs may be met, will be of inestimable 
value. There have been mistakes made in the administration of 
nursery schools both for hearing and deaf children. One misteke, 
in the case of nursery schools for the deaf, is that, many times, 
the age of admission has been lowered to teke the young child into 
school, but upon these children the burden of ao program for a 


primary cless has been laid. It is expected in many instances that 


? Ibid., p. 506 
6 thid., p. 512. 
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the child act and learn exactly as if he were an individual of six, 
seven or eight years. 

The perennial question which plagues the nursery school teacher 
is "What do they learn in the nursery school?" If children are not 
expected to read and write, to sit down and "work", what can be ex- 
pected of them? Play is not a waste of time, it is the "work" through 
which the young child learns. Every experience is a learning situa- 
tion in the life of a child. The nursery school offers an environment 
which is suited to his capacities at his stage of development and 
degree of maturation. Toys and play materials are designed to stimu- 
lete his interest and develop his mind and body. Paints, clay, 
crayons, blocks and sand give him outlets for creative expression. 
Large toys and equipment give him opportunities to develop and use 
his large muscles and gain good motor coordination, The social 
situation in which he finds himself should enable him to learn to 
live harmoniously and happily with»other people. He is helped and 
encouraged to use his voice, to make his wants and ideas known as 
much as he is able by the use of speech rather than by crude gesture. 
He builds up a speech reading vocabulery casually and spontaneously 
through observation of the speech of others, and as part of the 
everyday learning situation. 

The preschool child's interest in speech and in speech read- 
ing is a natural one. It is the time when a hearing child is develop- 
ing his speech patterns and comprehension of language meanings. He 

is full of curiosity regarding the world about him, He is eager to 
imitate the behavior and speech of the people in his environment, 


He is not self-conscious, but happy and anxious to do all the things 
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he sees other people do, and to know the reasons and the "whys" of 
what goes on about him. 

The nursery school can offer help and understanding to the 
parent whose child is faced with the handicap of deafness. The wise 
doctor or educator of the deaf advises a parent when deafness is 
first discovered to treat his child exactly as he treats a hearing 
child, This is difficult for him to do, The parent, overcome by the 
"tragedy" which has befallen his child, feels that it is a problem 
that he is incapable of coping with alone. He may try to compensate 
to the child for his handicap by over-indulging him in every whim, 
by treating him as a special child who mst be considered first by 
everyone with whom he comes in contact. Or on the other hand, he 
may care for the child adequately as far as physical needs are con- 
cerned, but because of the child's inability to hear and speak, he 
may fail to understand that there are other needs and wants which 
must be satisfied. The child is ignored or misunderstood, and as a 
result may be bewildered, alone, and unhappy in a world which has 
little meaning for him. 

Parental love and guidance is the greatest gift a child may 
have, and no nursery school, however good, can take its place. A 
deaf child is fortunate indeed when his parents recognize his handi- 
cap early, and enroll him in a nursery school where there is very 
close home-school cooperation. It is not the task of the nursery 
school to teach parents how to be good parents, but it is a co- 
operative venture for the parents of deaf children to learn from the 
school, and the school to realize that parents cherish their children, 
are sincerely interested in their progress, and have a great deal to 


offer to the school in return. 
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In this study, an attempt will be made to describe some 
nursery schools from data received from questionnaires sent to a 
number of schools for the deef. It is not the intention of this 
writer to make ea criticel survey of nursery schools for the deaf, 
but to present a description of some of the nursery schools in 
residential, dey, private and denominational schools. Plans for 
preschool and parent education which some educators have detailed 
will be included in the study. Im a concluding chapter, the writer 
will endeavor to outline wheat seems to her to be a good nursery 
school program for the deef child, 

She has observed end read extensively about nursery schools 
for the hearing and the deaf child. She has incorporated in her 
own philosophy any and all ideas which have seemed worthwhile. The 
thoughts and suggestions expressed represent a composite of methods 
and i cea The first consideration in this projected program 
will be of the aims and objectives of a nursery school for deef 
children. Secondly, the type of playrooms, equipment and play ma- 
terials which are needed. Thirdly, a discussion of the personnel, 
the teaching staff, and teaching program for a4 nursery school. 
Fourth, a consideration of the special and edditional training which 
must be offered to deaf children -- speech and speech reading, sense 
training, auricular training and rhythms. And finally, a discussion 
of the problem of guidance for parents. 

Development of specific skills is not the primary purpose of 
the nursery school teacher. She aims at the development of the 
whole child, with a well integrated personality, happy and interested 
in the entire learning process. If this writer is able to make clear 
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CHAPTER II 


REVIEW OF THE LITERATURE 


A survey of the literature in the field of preschool education 
for the hearing and the deaf child indicates that since 1930 mich has 
been written concerning the psychology of the young child, the philo- 
sophy and the methods of educational procedure. Many research 
studies have contributed information regarding the thought processes, 
the emotions, the social and linguistic development of the young deaf 
and hearing child. The influence of nursery school experience is 
pointed out in three studies, 

Hattwick 1 indicated that nursery school influences social be- 
havior over and above the improvement which would naturally come with 
age. She points out that the group which had nursery experience was 
more independent, had greater self-reliance, and showed more poise. 
They needed less control in choice of activities, choice of routines 
and the making of social contacts than did other children, 

Peterson & compared two groups of children enrolled in a 
junior primary class. Fifteen children had had previous nursery 
school experience and fifteen children, with similer 1.Q's and socio- 
economic backgrounds, had not previously attended school. She found 
that reading readiness, vocabulary and information tests yielded no 

‘ Berta Weiss Hattwick, "The Influence of Nursery School 
Attendence upon the Behavior and Personality of the Preschool Child.” 
Journal of Experimental Education, Vol. 5: 180, December 1936. 

: Theresa J, Peterson, "Preliminary Study of the Effects of 
Previous Nursery School Attendance upon Five Year Old Children 


Entering Kindergarten.” Studies in Preschool Education, Studies in 
Child Welfare. Vol. 14, Part 6, 1938, pp. 197-248, = —— 
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differences between the two groups, but that children with previous 
nursery school experience were more independent, sociable and 
agressive, and more mature socially. 

Jersild and Fite 3 have pointed out that the major aim of the 
nursery school is to afford an opportunity for social contacts and 
provide a social situation which will be a real learning situation 
for the child and at the same time foster his individualism, They 
concluded that children with nursery school experience enter into a 
larger number of social contacts. 

In an attempt to discover the influence of nursery school 


4 compared the records of 


education upon school achievement, Lane 
one group of children who entered Central Institute before the age 
of five with the records of a group who had entered school between 
the ages of five years one month and eight years ten months. She 
found that the mean I,Q. of the first group was 108.8 and that of 
the second group 104.7, indicating a difference not statistically 
reliable. The difference between the mean E.Q.'s was more signifi- 
cant. The mean E.Q. for the first group was 95.3, and 77.6 for the 
second group -- a difference of 17.7 points. She pointed out that 
deaf children who entered school at nursery school age "show a gap 
of 13.5 points between mental ability and school achievement, 

3 arthur T. Jersild and Mary D. Fite, "Influence of Nursery 
School Experience on Children's Social Adjustment." Child Develop- 
ment Monographs, No, 25. Teachers College, Columbia University, 
Nodes 2959s. 119 ip. 


4+ Helen Schick Lane, "Influence of Nursery School Education 
on School Achievement,” Volta Review Vol. 4L:677, December 1942, 
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whereas the deaf children attending the same school and being in- 
structed by the same faculty, but starting later, are 27.1 points 
lower in educational achievement than in their mental rating." : 

She indicated that deaf children entering school at nursery 
school age show less gap between mental ability and educational 
achievement and that a greater number of these children attend 
public high schools after completing the elementary grades. She 
concluded that "the advantages of nursery school education seem to 
be so vital to the whole future of a deaf child, that all schools 
should make this education possible." ‘ 

Kilpatrick T investigated the needs of preschool deaf 
children in 1932. Information from a questionnaire sent to various 
schools showed that few schools admitted children at a younger age 
then five. He found that eight per cent of the schools sent infor- 
mation to parents of deaf children, and felt that there was great 
need for parental guidance. About three-quarters of the schools 
favored entrance at a younger age. 

Miller 8 made a study of the status of the preschool deaf 


child in 1934. Questionnaires were sent to superintendents and 


principals as to their attitude toward admitting the preschool child, 


and to teachers requesting information concerning preparation for 


? Ibid., p. 680 
° Loe. eit. 


1 Walter M. Kilpatrick, "Preschool Needs of Handicapped 
Children -- the Deaf Particularly." American Annals of the Deaf, 
Vol. Tfs 321, 1932. 


8 Malinda K. Miller, "The Status of the Preschool Child." 
American Annals of the Deaf, Vol. 79: 414, 1934. 
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their positions, and a list of inquiries concerning the children. 

She found that the majority of superintendents and principals 
favored the admission of the preschool child, but were hampered by 
lack of funds, space and suitable accommodations, as well as state 
laws regarding age of admission. Many school heads had not visited 
preschool classes. Three-fifths of the teachers had not been to 
college, and very few held degrees. The oral system was used with 
all children, but 

In several of the reports ... teachers stated that 

the child under five was expected to enter the class and 

attempt the work given to six-year-olds, or children even 

older, apparently following an outline of work prepared 

with no thought for the young child, or by persons 

evidently unfamiliar with the needs and capabilities of 

the immature deaf.9 
She concluded that parents, anxious to place their child in a pre- 
school class would find their best opportunity in the day schools, or 
in certain private schools. Superintendents and principals expressed 
more doubt as to the wisdom of admitting young children than did the 
teachers who worked with them. She felt that more evidence is 
needed concerning the advantages or disadvantages of admitting pre- 


school children. 


Wagner 19 gescribed the experimental nursery school which was 


started at Clarke School in 1933. She says, "The progress in sociali- 
zation during these two years has been most interesting. From crude, 


individual investigations of the environment has come group play of a 


7 Ibid., p. 425 
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highly organized and imaginative character." = The synthetic or 
syllable method of speech training was used. She concluded that 
the results of the two year experiment are difficult to determine, 
as the group was not matched for control purposes, and it would be 
impossible to estimate how this experience would influence future 
achievement, She felt that further study and experimentation is 
needed, 

Scyster = summarized the four-year experiment at the 
Illinois School, The nursery school was established in the fall 
of 1929 to ascertain the value and advantage of early training for 
deaf children. The objectives were to "establish for each child an 
environment that makes for the best possible physical and mental 
development, motor and sensory control and coordination, satisfactory 
development in speech, speech reading, reading and writing, and to 
establish desirable habits." 13 

She concluded that comprehension and use of speech and 
language is the only difference between the hearing and deaf child. 
If given opportunity, the deaf child develops interests, play 
activities and shows a personality growth which are similar to that 
of the normal child. The average six year old deaf child with two 
years of preschool training has many advantages; his mind is alert, 
he has knowledge, understanding and use of language. His mental 


and social development is more nearly parallel with that of the 


11 tpid., p. 392. 


te Margaret Scyster, "Summary of Four Years Experiment with 
Preschool Deaf Children at the Illinois School for the Deaf.” 
American Annals of the Deaf, Vol. 81: 212, May 1936. 


13 thid., p. 212. 
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hearing child. "His environment has not created his intelligence but 
it has given scope and material to direct and call it forth." 14 

Rau 15 stated that the first nursery school for the deaf in Russia 
was established in 1900. In 1935, there were sixteen homes and nursery 
schools for deaf children. Tests for hearing begin at one month with the 
use of shrill bell and the voice, Development of the deaf child should 
be regarded in the same light as that of the hearing child. Natural 
curiosity should be developed and satisfied, attention span should be 
lengthened, and memory strengthened. Early speech education of the deaf 
is quite possible, and the sooner it is begun the greater chance there 
is to make speech the predominating medium of thought. 

Benning 16 has outlined a plan for a nursery school for deaf 
children, discussing building and equipment, program, staff and equip- 
ment. Howard 17 described the preschool department at the Rochester 
School. A case history of one child is included with details of his 
progress in the nursery school over a two year period. Hoffman 18 
made a study of the preschool classes at Lexington School. She 
described the tactile, visual and auditory approach to speech which 
has been developed at that school. She pointed out that the children 


"seem to use their voices much more than they would otherwise and 


14 tpid., p. 230 


15 &. F. Rau, "Methods of Educating Very Young Deaf Children." 
Translated from the Russian and Digested by Helen G. Smith. Volta 
Review, Vol. 37: 514, 579, 649., September, October, November, 1935. 


16 Doris B. Benning, "Nursery Schools for the Deaf." American 
Annals of the Deaf, Vol. 83: 417, November 1938. 


17 Evelyn S. Howard, "The Preschool Department in the Rochester 
School" Volta Review, Vol. 42: 405, July 1940. 


16 Virginia Hoffman, "Preschool Classes at Lexington School." 
Volta Review, Vol. 42: 69, 144, February, March, 1940, 
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their speech is more natural, more fluent and less labored than that 
of children who have not been introduced to speech by this method. 
Whether these children will be able to retain this effortless speech 


and the pleasing voice quelity they have now are questions that only 
19 


the future can solve.” 


The Report of the Committee on Preschool Work of the American 


Association to Promote the Teaching of Speech to the Deaf = con- 


sidered: 


. The aim of the nursery school. 

. Parental guidance. 

The effect of the nursery school on the acquisi- 
tion of speech and speech reading. 

Values of the nursery school. 

- Teacher training. 

- Physical set-up. 


NY & WNEF 


The committee pointed out that material for the report is largely sub- 
jective, based on personal observations rather than statistical data, 
except in one instance. Without citing the source, they say, "Achieve- 
ment tests scores show conclusively that deaf children entering school 
at 2 or 3 years of age are able to take standardized achievement tests 
at 7 or 8 years of age with little or no retardation from the norms." = 
Their conclusion is that “regardless of the way in which a nursery 
school is set up, all evidence points to the fact that early training 
is of inestimable value in the formative years of the little deaf 


chila," © 


19 thid., p. 146 


si "Nursery Schools for Deaf Children." An Association Committee 
Report. Volta Review, Vol. 44: 681, December 1942. 


2l thid., p. 681 
22 Thid., p. 718 
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Guthrie = traced the history of preschool education for the 
deaf. She shows graphically that from 1870 to 1900 there was steadily 
increasing interest in this field. Between 1900 and 1920, there was 
a decline. It revived somewhat in the middle 1920's, and declined 
again. From 1930 until the present time, there is a sharp and steady 
upward trend of interest in the preschool deaf child. 

Guthrie described the first schoolsfor young deaf children and 
quotes Miss Emma Garret who founded a school in 1892 in Philadelphia 
where children were admitted at the age of two, as saying, "Why should 
we make deaf children wait until they are of school age to learn the 
speech and language that hearing children learn before? We know they 
can learn at the natural age if we only help and guide them and sur- 
round them with speech, and only speech." eh In 1928, the Day- 
Fusfeld-Pintner Survey of schools for the deaf was published. It 
showed that two-thirds of the pupils surveyed had had no preschool 
training. 

Guthrie summarized some research studies, and described pre- 
school departments in various schools. She concluded that the nursery 
school has not become an integral part of the educational system, but 
that it provides "experience, group activity, social experience, 
exercise for developing powers, training in manipulation of materials, 


and opportunity to acquire information and to develop language." a) 


3 virginia S. Guthrie, "History of Preschool Education for the 
Deaf." Volta Review, Vol. 47: 5, 72, 142, January, February, March, 
1945. 

2+ rpid., p. 8 


2) Ibid., p. 145 
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Heider 26 reviewed a study by Rene Pellet "Des premieres 
perceptions du Concret a la concept on de l'Abstrait, Essai 
d'analyse de la pensee et de son expression chez l'enfant sourd- 
muet" (Lyon, Bosc Freres M. and L. Riou, 1938, pp. 398.) Pellet 
attempted to discover whether the deaf child passes through the 
stages in the development of thought and language comparable to 
those which have been recognized for the hearing child, and what 
differences there are between the two at different levels of develop- 
ment, According to Heider, 

He believes that there are no specific intel- 

lectual differences between deaf and hearing persons, 

and that on the whole the deaf child passes through 

the same stages of development as the normal child. 

That the rate of development and the final level at- 

tained are different he explains by (1) the absence 

of verbal language which plays a principal part in 

the organization of the psychological world of the 

hearing child and (2) the use of gesture signs which 

tend to reproduce, for the deaf child, the structure 

of the less adequately organized thought of the 

lowest levels of development.©@7 
The validity of his conclusions may be questioned to some extent be- 
cause the author has failed to obtain very little material from 
parallel groups, and because the experimental sections "form the 
weakest pert of the book.” -” Nevertheless, this is an important 


contribution to the study of deaf children. 


26 Grace Moore Heider, "The Thinking of the Deaf Child." 
A Review. Volta Review, Vol. 42: 774, November, 190. 
21 Ibid., p. 774. 


28 rpia., p. 808. 
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Heider and Heider <9, 20 have made cutstanding contributions to 
the psychology of the deaf. They conducted a series of studies at the 
Clerke School for the Desf. Two of the important studies dealt with 
lipreading ability and a comperison of the written lenguage of deaf 
and hearing children, They indicate that after a certain amount of 
training, there is little improvement in lipreading as such, There is 
@ correlation of .54 and .64 with educational age as tested by the 
Stanford Achievement Test. In the field of written language, the 
authore conclude "The whole picture indicates a simpler style, in- 
volving relatively unrelated lenguage units which follow each other 
with little overlapping of structure or meaning." 31 They suggest 
that some of the differences in written language may be due to 
differences in "thought structure" of the deaf, 

Three studies of the preschool deaf child are significant, In 
a study of the spontaneous vocelization of two groups of children, one 
hard of hearing, and one profoundly deaf, it was found that one could 
hear most of the speech sounds in use in our language. "Individual 
differences in personality and social development seem to be more im- 


portant in determining the amount and variety of vocalization of each 


©? Fritz Heider end Grece Moore Heider, "Studies in the Psy- 
chology of the Deaf; Wo, 1." Psychologicel Monogrephs, Vol. 52 No. 1 
Whole No, 232. Psychological Review Company, Princeton, N.J., 1940. 


3° pritz Heider and Grece Moore Heider, "Studies in the Psy- 
chology of the Deaf; No. 2." Psychological Monogrephs, Vol. 53, No. 5 
American Psychological Association, Inc. Northwestern University, 
Evanston, Illinois, 1941. 


31 Rudolf Pintner, "Reports of Clarke School Resesrch," A 
Review, Volta Review, Vol. 42: 767, November, 1940. 
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child then the amount of hearing." 3° This would indicate that if 
knowledge of a child's range of speech were known, it might be of 
some help in the voluntary mastery of some speech sounds, 

In an attempt to discover whether the deaf child resembles the 
aphasic child who "works largely in terms of single concrete ideas", 33 
a color sorting experiment was conducted with deaf and hearing children. 
These experiments indicated that the deaf child does not just match 
colors as the aphasic does, but selects ea group of colors over a given 
renge. The difference between the deef and the hearing child was one 
of maturity. 

As part of the series of studies at Clarke School, Eberhardt 
studied the young deaf child's ability to sort small objects into 
groups which belonged together. Her results showed that the child, 
regardless of previous school experience, wes able to make groupings 
of different kinds, It was clear that the less intelligent and the 
immature child depended more on visual appearance in making groupings. 
This experiment “confirms the results of the color sorting, that the 
thought of the young deef child, even before he begins to learn 
languege, is already organized much like that of hearing people for 
whom words play an important part." 34 

32 Fritz Heider and Grace Moore Heider, and Jesn L. Sykes, 

"A Study of the Spontaneous Vocalizations of Fourteen Deaf Children." 
Volta Review, Vol. 43: 10, Jenuary 1941. 

33 Fritz Heider and Grace Moore Heider, "The Thinking of the 
Young Deaf Child as Shown in Sorting Experiments." Volta Review, 

Vol. 43, 111, February, 1941. 


34 tpid., p. 113 
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A study of the use of languege and social behevior of the 
preschool child was made. Observations indicated that both hearing 
and desef preschool children enjoy boasting. The deef child's lack 
of languege results in frustration in imaginative play and in ask- 
ing for help. The euthors conclude, 

But certainly it mekes us realize that the edjust- 

ment problems of the deaf child begin long before he 

enters school. Even during his early years his whole 

pattern of living is different from thet of his hearing 

brothers and sisters. He meets more frustrations and 

less understanding of the ideas that he has in mind. 

His play is less rich and his relations with other 

people more simple. He is as definitely handicapped in 

his social relationships as he is in his intellectual 

development. This must heve as great an effect on his 

later social development as his languege hendicap has 

on his later school life. 39 

Knight 36 enealyzed the emotions of the young deef child, and 
discusses the results of fears, frustrations, mental conflicts and 
feilures. She points out that the deef, being in the minority, must 
adjust to a heering world. Emotional behavior cen be trained, and 
teachers and parents, in order to aid the deef child effectively, 
should be emotionally mature. She says, "The deef child must have 
contact with reelity. He should be given satisfying, constructive 
experiences, which will help him to conform with the customs of 


society and to find a secure and useful place for himself." 37 


3) Fritz Heider and Grace Moore Heider, "Studies of Preschool Deaf 
Children." Volta Review, Vol. 45; 261, May 1943 


36 Meude H. Knight, "Emotions of the Young Deaf Child." 
Volta Review, Vol. 44: 69, February 1942, 


37 Thid., p. 12h 
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Ewing and Ewing 38 have contributed information concerning 
the eerly detection of desfness, auricular training and the develop- 
ment of speech in very young children. Their investigations have 
shown that the deaf child's babbling is natural end spontaneous, and 
the limited range of pitch is not noticeable. At the age of two or 
three, it is noted that the deaf child does not respond to speech 
normally and that he uses gestures and ignores directions. He may 
be passionate and demonstrative. They point out that continuous 
inventive use of gesture by a child after the age for talking to 
begin should be a warning that his development is not following along 
normel lines, 

The mental development of even the most intelligent deaf child 
is retarded as a result of his lack of speech. The main aim of edu- 
cetion for the deaf child is to give him words, to enable him to 
understand the thoughts of others and to express his own thoughts. 
They urge the earliest possible detection of deafness, with immediate 
steps being taken to lay the foundations of speech. "It is therefore 
important that the foundation for the structure of speech be laid 
through speech reading in the nursery or nursery school ... The 
eerly years of normal childhood result in the acquisition, under- 
standing and use of speech. At no other period in life is linguistic 


development so rapid as during the first five years of childhood." 39 


38 Irene R. Ewing, and Alex W. G. Ewing. "The Handicap of Deaf- 
ness." Longmans, Green & Company, London, N.Y. and Toronto, 1946, 


327 pp. 
39 rhid., p. 33 
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This review of the literature in the field of preschool edu- 
cation has indicated that educators and research workers are ance 
of the importance of the early detection of deafness. The early 
formative years should be utilized to aid the child in mental, 
social and emotional growth. The concept of speech and language 
should be developed as soon as possible after deafness is discovered. 
The nursery school may not be the answer to all the problems of the 
young deaf child. It provides, however, an environment which fosters 


the development of the whole child. 
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In an attempt to discover what is being done in the field of 
nursery school education for deaf children, seventy questionnaires 
were sent to residential, public day, private and denominational 
schools in the United States, Canada, Honolulu, and to the Director 
of Education in Bermuda. No effort was made to make inquiries of 
every school for the deaf in the United States, although question- 


naires were sent to a large percentage of the schools listed in the 


ee 


“American Annals of the Deaf as having preschool departments. Forty- 


eight questionnaires were acknowledged, and data given concerning 
the number and age levels of children enrolled, the number of and 
training of the teachers in the nursery schools, the number of years 
the school has been in existence, daily program schedules, and infor- 
mation about lipreading, speech, rhythm and auricular training pro- 
grams, Questions were very general as it was felt for purposes of 
this study that a broad picture was desired rather than specific 
details. "Comments" were invited, and information was received con- 
cerning the hopes and plans, aims and objectives of many of the 
schools, 

The data regarding the distribution of the questionnaires is 


tabulated as follows; 
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DISTRIBUTION OF QUESTIONNAIRES 


No 
| Nursery Nursery Kinder- | No 
_ Schools Schools gartens Response — 


SEDONA CSI, SSN CAE RRO MND. CMCC Sonn Bee Wares Ceurenneatey t SPnOMun ence oy 


Residential f 
Schools . 9 


Public Day 
Schools 


Private and De- 
nominational 
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A. SCHOOLS OUTSIDE THE UNITED STATES 


Three questionnaires were sent to schools for the deaf in 
Canada, one to the Territorial School in Honolulu, and one to the 
Director of Education in Bermuda. The Ontario School for the Deaf 
in Belleville, Ontario does not have a nursery school. Two question- 
naires sent to schools in Canada were not acknowledged. The Office 
of the Director of Education reported that there is "no school of 
this type in Bermuda,” 

Miss Bessie S. Holzinger, Principal of the Territorial School 


for the Deaf and Blind in Honolulu writes, 
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During the school year 1946/47 we had a preschool 
class for the first time. Our teacher was trained in 
the nursery school at Lexington School. Due toa 
shortage of teachers in the fall of 1947 she had to 
go on with her five year olds and take in new pupils 
six years old and some seven, so we can't call them 
pre-school although one pupil is only five. 


B,. RESIDENTIAL SCHOOLS FOR THE DEAF 


Sixteen questionnaires were sent to residential schools for 
deaf children in the United States. Four schools, (Clarke School 
for the Deaf, Northampton, Massachusetts, Idaho School for the Deaf, 


Washington State School for the Deaf, and the Tennessee School for 


the Deef,) reported that they do not have nursery schools, Mr. 


Virgil W. Epperson, Superintendent of the Washington State School 
said, "I eam in favor of nursery schools for the deaf children and 
intend to encourage such a program in this state." Mrs. H. T. Poore, 
Superintendent of the Tennessee School writes, 


This is one time I am very sorry I cannot provide 
the information requested on a questionnaire. For 
years we have wanted a nursery school program in our 
setup. To the present time we still do not have one 
~e. Five years ago we drew a partial plan for a 
nursery school building, There are still no immediate 
prospects for its erection, 


The Iowa School for the Deaf has a kindergarten group, but 
does not have facilities for a nursery school during the school year. 
In June 1948 they will initiate a program "whereby the mothers of 
nursery school children will receive special instruction at the 
school." Miss Josephine Carr writes, 

We realize that much can be done, and should be 

done, to train preschool deaf children in our state 

eee We are using this short summer session to 

bridge somewhat the gap that exists and to afford 


some training in the homes for the children before 
they enter our school at five years of age. 
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Information about the nine residential nursery schools is 
summarized in Table II. One hundred and ninety children, between 
the ages of twenty-two months and six years are being taught by twenty- 
two teachers and three assistants. This is an average of eight or nine 
pupils per teachers. Four teachers have received training in nursery 
school procedure, seven are trained teachers of the deaf, Eleven 
teachers have been trained in both fields. 

The nursery school at the Rhode Island School for the Deaf 
has been functioning for about thirty-five years, The Mystic School 
nursery school was started in September 1947. ‘The other schools vary 
between six years and twenty-five years in number of years of service. 
All work in rhythms, speech and speech reading is individual and 
based on the individual needs of each child. Each teacher or ad- 
ministrator who furnished information concerning the nursery school 


indicated that he felt that the program was "successful". 


C, PUBLIC DAY SCHOOLS FOR THE DEAF 


Thirty-two questionnaires were sent to public day schools in 
the United States. Information was received about fifteen nursery 
schools, Six schools do not have nursery schools and eleven question- 
naires were not acknowledged. Data on the fifteen nursery schools is 
summarized in Teble III. There are two hundred thirty-seven children, 
between the ages of two years, six months and seven years, enrolled, 
The Champaign, Illinois School, does not have a nursery school for 
deaf children, but deaf children of nursery age are enrolled in 


nursery schools for hearing children. Miss Marion C, Quinn writes, 
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"We believe one cannot trenscend maturation and in that socializa- 
tion (social maturity) is the greatest objective at this level -- 
experience with hearing children is the best means of stimulation." 

Several of the day schools have two sessions, dividing the 
children into a morning group and an afternoon group, The average 
is about eight children for one teacher. One teacher has been 
trained in nursery school procedure, and seven have been trained 
to teach the deaf. Twenty teachers have received training in both 
fields. Information concerning the training of one teacher was 
not specified. 

Each school recognized the need for a flexible program based 
on the individual needs and abilities of the child. These day 
schools have been in existence for a period of one year to twenty- 
five years. All schools were in agreement as to the success of the 
nursery school program. 

Miss Cyrilla Galewski, of the Kalamazoo Day School for the 
Deaf and Hard of Hearing, described the plan which is being con- 
sidered in that school. A nursery school, primarily for the benefit 
of deaf children, will be organized with two hearing children en- 
rolled for every deaf child. It is to be an all-day school. A 
nursery school teacher will direct the parent education from the 
point of view of child development, and a teacher of the deaf will 
direct parent education in compensatory activities. She says, "We 
hope to provide real nursery education and contact with hearing 


children, We do not know yet whether our plans will materialize," 
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Miss Edna E. Davis of the Spokane Department for the Deaf 
and Hard of Hearing outlines the plan which is being considered in 
that city. She says, 

Since our school enrollment is small we have not 
enough nursery age children to ask the school board 

to set up a nursery school for them. Spokane hopes 

to have a nursery school for hearing children in each 

school district as soon as building problems permit. 

We plan then to have our deaf children enroll in nur- 

sery school with the hearing children for the sake of 

association and the real nursery environment. These 
children would come to our department for special work 
parttime each day -- right in the same school building. 


We seek association with hearing children as mch as 
possible. 


Junior High School #47 in New York City has the largest en- 
rollment with eighty-five children, with a staff of ten teachers who 
are trained in nursery school procedure and in work with the deaf. 
The teacher who returned the questionnaire writes, 

I find it difficult to fill in the second sheet 

(the program) because we have ten different working 

groups and consequently ten different programs. The 

program of the youngest group is one of socializa- 

tion and school adjustment. The programs are graded 


according to the age, time in school and progress of 
the children. 


D. PRIVATE AND DENOMINATIONAL SCHOOLS FOR THE DEAF 


Seventeen questionnaires were sent to private and denomina- 
tional schools in the United States. Information in regard to ten 
nursery schools was received. Seven questionnaires were not acknowl- 
edged. This information is summarized in Table IV. Approximately 
one hundred fifty-four children, between the ages of twenty months 
and six years, are enrolled in ten schools. Ten teachers are trained 
teachers of the deaf, four have received nursery school training, and 


thirteen have been trained in both fields. The number of pupils per 


teacher is lower in this group, averaging five or six. Each school 
maintains a flexible program, based on the needs and abilities of 
the individual child. Nursery schools have been in operation be- 
tween two years end fifty-four years. The oldest nursery group is 
that of the Wright Oral School in New York which has been in ex- 
istence since 1894 when the school was founded by John Dutton wright. 
The Sarah Fuller Foundation for Little Deaf Children, Inc., 


in Roxbury, Massachusetts, was established in 1888 by Mrs. Brooks, 


in West Medford, Massachusetts. In 1927 the present Plan of teach- 


ing children in their homes was instituted. At present, forty 
children between the ages of twenty months and six years of age are 
being instructed by three teachers, In the small pamphlet which 
describes the foundation, * it is stated that 
The Sarah Fuller Home for Little Deaf Children 
was the FIRST school in the country to teach speech 
and speech-reading to PRE-SCHOOL deaf children. 
The Sarah Fuller Home for Little Deaf Children, 
we believe, is the ONLY agency in the world to offer 
lessons to children and parents in their homes. 
The Sarah Fuller Home for Little Deaf Children 
is no longer a residential school. The organization 
sends experienced teachers into the homes of the 
children to give individual instruction, 
The John Tracy Clinic in Los Angeles is "unique in that mother 
end child are entered as a unit. Parents come two days a week to 
‘observe’ and attend parents’ classes," writes Doris E. Chambers, 


Clinic Secretary. The purpose of this nursery school as stated in 


their explanatory folder is as follows; 


* Included as part of the information returned with the 
questionnaire, 
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Open to a limited number of children two to three 
years of age and THEIR mothers, the nursery school is 
planned with a view to the child's all around develop- 
ment -- mentally, physically, emotionally and socially 
-- as well as to include the compensatory activities 
of sense training, speech reading, speech preparation 
and speech. This broad program is made possible by 
the services of a trained nursery school teacher as 
well as a teacher of the deaf. You will note that 
this is still parent education. No child is accepted 
without his mother. Mothers attend one full day each 
week to observe and eventually participate in the 
teaching, as well as attend the psychology and speech 
classes. The program is planned to cover three years 
and each parent and child upon acceptance is expected 
to remain for this entire period. 


Sherman K. Smith describes the nursery school in the school 
which he has established in Tampa, Florida, as follows; 


-.. therefore our whole nursery school program is 
somewhat different from the usual set-up. In the 
case Of children who have been with us for some time 
we have avoided the usual retardation expected from 
all deaf children and our four, five and six year old 
children are educationally speaking actually accel- 
erated over hearing children of the same age. This 
does not mean to say that our deaf children have the 
vocabulary of a hearing child but that his reading 
readiness and educational pursuits make it possible 
for him to go beyond the expectancy of the ordinary 
six year old deaf child and maintain his educational 
levels in school along with his hearing counterpart 
so that he is not educationally retarded at all. In 
this we perhaps expect more from our nursery school 
children than is common in most schools. There is 
some reason for this in that our students are hand 
picked and the school is not open to be selected by 
parents simply because they have the money to send 
the child, but as our advertisement indicates the 
child is only accepted because he is a superior child, 


This description of nursery schools for the deaf is based on 
data received concerning thirty-four schools in the United States. 


This is by no means a complete picture of nursery education for the 


preschool deaf child in this country, but may be considered as a 


fairly representative sampling. 
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CHAPTER IV 


ANALYSIS OF DATA 


Interest in preschool education for the deaf child was clearly 
indicated by the information received from the questionnaires sent to 
a number of schools for the deaf, Sixty-nine percent of the schools 
questioned about nursery schools responded by giving the requested 
information, by indicating present and future plans for preschool 
education, or by stating that there was no provision for a nursery 
school in that particular school. The eagerness and cooperation 
shown by teachers and administrators in sharing information and future 
plans was very gratifying. 

There are five hundred eighty-one children enrolled in thirty- 
four residential, day, private and denominational schools in the 
United States. They range in age from twenty months to seven years. 
This is a wide range, and would seem to indicate a need for clarifi- 
cation of the term "nursery school" and an understanding of the pro- 
cess Of maturation of the child so that educational procedures suited 
to the ages of the child can be formulated. 

A totel of seventy-eight teachers and three assistants, who 
are not trained teachers, constitute the teaching steffs of the 
schools, Nine teachers have received training in nursery school 
procedure, and twenty-four have been trained to teach the deaf, Forty- 
four teachers have received training in both fields. These figures 


would indicate that there is increased understanding of the importence 
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of training for work with very young children, plus the need for 


added training in work with the deaf if speech and speech reading 
form part of the nursery school program, as it unquestionably should. 

All schools make provision for the health of the child, in 
some degree. Rhythmic activities and use of hearing aids form part of 
the school programs. Speech development and speech reading is 
teught each deaf child individually or in small groups. The programs 
are flexible and each child is able to proceed at his own rate of 
speed. Socialization is stressed as the most important aim of the 
nursery schools, 

There is complete agreement among the administrators and teachers 
of the thirty-four schools as to the success of the nursery school. 
Junior High School #47, in New York, is one of the most enthusiastic, 
saying, "Results have gone beyond our most indulgent hope." The 
Archbishop Ryan Memorial Institute in Philadelphia writes, "We believe 
that unless a child is in school by his fourth birthday he suffers a 
loss that is most difficult to make up." Irrespective of the fect that 
the nursery schools are located in many differing communities in the 
United States, and that there are variations in size, methods and pro- 
cedures, it would seem that all are agreed as to the value of early 
training for the deaf child. 

The oldest nursery school group is that of the Wright Oral 
School which has admitted very young children since the school was 
founded fifty-four years ago. The Mystic Orel School nursery school, 
started in the fall of 1947, is the most recently established school, 
The Sareh Fuller Home for Little Deaf Children, established in 1888, 


was the first school to teach lipreading and speech to preschool 
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children, but is no longer a residential school. 

The need of the parent for help end guidance is recognized 
by the schools, The John Tracy Clinic takes no child without en- 
rolling his mother also, Parents are assisting in the nursery 
schools, and are being given instruction in speech work and child 
psychology. Summer conferences and institutes are being organized 
to help parents of the preschool child who is unable to attend 
school at nursery school age. The John Tracy Clinic distributes a 
Home Course for parents who are unable to send their child to nur- 
sery school, Teachers are giving help both individually and in 
groups to parents in the school, 

It is being urged more and more that desf children should 
associate with hearing children, In one community, deaf children 
are enrolled in a school for hearing children. In another, there 
is a plan for a nursery school which will be organized for the deaf 


children, but with a majority of heering children enrolled. In one 


city, it is planned that deaf children will attend the nursery 


school to be established in e day school for hearing children, and 
receive additional training at the department for the deaf which is 
maintained in that school. One school system considers thet social 
maturity is the greatest objective at the nursery school level, and 
thet association with hearing children is the best method of stim- 
lation, 

Daily program schedules were included as part of information 
on many of the questionnaires. Some are very detailed, others indi- 


cate a more general plan for the activities of the day. The great 
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majority use the free activity time for work in speech end speech 
reading with the individual child. Schools recognize that the young 
child needs frequent change of activity, refreshment and rest during 
the session, All agree that the program should be flexible, and 
easily adapted to chenging situations. 

The deta compiled from the questionnaire gives a description 


of thirty-four nursery schools in the United States. Data is in- 


complete in that there sre nursery schools in this country about 


which no information was received. It is, however, a picture of 
some of the nursery schools established in three types of schools for 


the deef, and scattered over a wide erea of this country. 
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CHAPTER V 


SUMMARY AND CONCLUSIONS 


Increasing knowledge of child psychology has brought about the 
realization that education does not start when the child enters school 
at the age of six or seven, but that it begins at birth and is a con- 
tinuous process, The deef child, like the heering child, hes much to 
leern before he is ready to study the tool subjects which form the 
basis of a primary education program. This preschool period is the 
time when he establishes good habits of eating, sleeping and elimina- 
tion, This is the time when the child is leerning how to live in a 
world with other people. This is the period when he is establishing 
speech patterns and acquiring knowledge of language meanings. During 
this time the deef child must be "bombarded" with natural language so 
that the natural urge to talk and use language will be stimulated. 

It would seem that many educators of the deef believe that 
there is value in nursery school experience for the deef child. Day 
schools and residential schools have established nursery schools. 
These schools have as their primary aims the physical, mental and 
emotional development of the child, with emphasis placed on social 
maturity. They are concerned with the development of the "whole 
child", happy and well adjusted. Programs of parent education and 
parent participation in the nursery school have been organized. 
Speech preparation and speech, lipreeding, auricular training and 
rhythmic activities are offered to the child in flexible programs 


based on the individual abilities of each child. 
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The information obtained from this study would indicete that 


while there is general agreement of the aims and objectives of the 


nursery school program, and the methods end procedures used in the 


school, it would be valuable to attempt to find answers to the fol- 


lowing questions, 


i. 


2. 


T. 


This writer would like to outline her answers to these questions 


What should be the aims and objectives of a nur- 
sery school for the deaf child? 


What kind of a plant, equipment and play materials 
will provide the best environment? 


What should be the training, experience and duties 
of the personnel of the nursery school? 


What program of activities will be best suited to 
the preschool child? 


How shall speech and lipreading be taught? 

How can sense training, auricular training and 
rhythmic activities be made part of the nursery 
school program? 


How can the nursery school help the parents of 
the deaf child? 


in a projected program, 
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PROJECTED PROGRAM 


A, AIMS AND OBJECTIVES OF THE NURSERY SCHOOL 


Before consideration is given to the aims of the nursery school 
for the deaf child, it would be well to describe briefly the individuals 
who will make up the group, Each child is an entity in himself, en- 
dowed with hereditary traits which have been influenced by different 
environmental factors, The nursery school does not wish to mold these 
differing personalities into one common pattern, but to guide each child 
so that he develops to the maximum degree to which he is able. In 
addition to recognizing these individual differences in personality 
and development, the school must also consider each deaf child from the 
point of view of his handicap. 

It is not the purpose of this study to consider the etiology of 
deafness as such, The causes of deafness are important to the nursery 
school teacher only in that she understand the history of each child's 
handicap, and plans to meet the needs of the child with the causes and 
effects in mind, A child may be admitted to the nursery school with a 
history of congenital deafness, (the causes for which may be unknown, ) 
and with seemingly normal physical and mental development for his years. 
He may be bright or dull mentally, he may be shy or over-aggressive, he 
may have many desirable or undesirable personality traits. The teacher 
can expect, however, that he will adjust fairly readily tothe new 
environment. He will be receptive and adapt himself to the new ex- 


perience. He may be treated as any hearing child who is entering 
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nursery school for the first time. 

On the other hand, a child may be admitted whose deafness may 
have been acquired from the effects of disease, such as scarlet fever, 
measles or meningitis. There has been damage to the auditory nerve, 
and perhaps to other parts of his nervous system, If the illness was 
recent, the child may not, as yet, have adjusted emotionally to being 
deaf. He is still bewildered and lost in a world of silence he cannot 
understand, He may have acquired some speech patterns before the deaf- 
ness was acquired, These must be kept, if possible. Coordination may 
be affected, and the child may stumble or fall easily. For his own 
safety, activities must be guided or restrained if necessary. The 
nursery school must offer a safe and secure environment where he will 
be able to adjust to this new world in which he finds himself. 

The child who is congenitally deaf as a result of German measles 
acquired by the mother during the first three months of pregnancy should 
have special consideration, In addition to deafness, he may have a 
heart condition or defective vision, or both. If his eyesight is not 
normal, the teacher must know how well the child can see, and whether 
he will be able to read words from her lips, or distinguish shape, size 
or color, She must see that the child's eyesight is not overstrained 
by use of materials which are too small. If the heart is not normal, 
activities must be supervised carefully so that he does not over-exert 
himself, He must have frequent rest periods, and time for quiet play. 
It is essential that his mental development should not proceed at the 


expense of his physical well-being, 
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It is with these children in mind that the aims and objectives 
of the nursery school for the deaf child will be considered. 

Physical Development. Foster and Mattson a state that "Any 
good nursery school should safeguard the health of the child and should 
promote his physical, mental, social and emotional development." Care- 
ful planning is required in order to promote physical well-being and to 
safeguard the health of the deaf child who is admitted to the nursery 
school. There should be a yearly physical examination by a pediatri- 
cian to insure that physical development is proceeding normally, and 
to detect any defects which may need correction. A program of vaccina- 
tion and immunization will help to prevent the spread of contagious and 
infectious diseases, Adequate nursing care, and daily inspection of 
the children help to detect early symptoms of colds, skin diseases, 
and contagious disease. The services of an otologist, a psychiatrist 
and a dentist should be utilized by every school. The facilities of 
hospital out-patient clinics may be used for physio-therapy or other 
treatments which may extend over a period of time. 

The living quarters for the young child in a residential school, 
and the nursery school plant should be designed for healthful living. 
To insure the establishment of good habits of eating, sleeping and 
elimination, the dining room, dormitories and rooms for naps, and 
bathrooms should be planned with the needs of young children in mind. 
Meals should be planned by a trained dietitian, and supervised by 


teachers and counsellors who encourage good habits. Play rooms 


+ Josephine C. Foster and Marion L. Mattson, Nursery-School 
Education. D. Appleton-Century Company, Inc., N.Y. and London, 


1939 Dae 


aevidoetdo bas ‘emits ort. edt 5 yea * 1 ) 
-bowebbenioo od tiiw “‘teeb 0 
YA" stesld ated” roattelt b ot 


> fedennae a Ge ab rdadPaea tae becme viaeoy 8 ot biel me _foorton 
bas ,vilentton gatbeesony at dneprin faves feo haya doth oment ot mato 
-smtoosv. to ste mom A .aotsoerz0s been yam dotdw asdeteb vane doedeb o¢ 
Sos avyotgatnoo to beers eft taeverr o¢ gfe’ fftw aottes trust Bas aotd F 
to notéosgent yitsh bas ,ouso amtatwe edsupebA cosneath axottootat | 
,200868lb aife .ehfoo to amovamya Wwe soovob o¢ qflod mob Lio: eds 
gaintetdoyag s ,tatgoloto as to’ pooirase ext " aaseakb ausotgedaoo Sits 
to aelét£itost ofl .foodce yreve yd bostitte od bite ‘Jetsneb 3 brs 
rorido to yqerodt-oteylg tol bees ed yam aotmtla sabttag-t1o Betamon 
omit to holed 2 revo istts (at istie. odmems send 

,loodoa Isittnebleer s at BLtsdo BIO ets ok atetievo anivit "este"? 
-gatvil [utddfeed wt bemmteob od bluode tasiq Loodoe yreomn odd Bae 
bas gatges{a .saltse to eftdsd booy To $ eats t (403 goed} 6 inet of 


bts ,aqsa ToT amoor bas aettotinzod moot gotath edd .cot¢antmtio 


v 

hata at merbfido gmsoy to abesn oft sédiw beomsig ed bivoda amoonited : 
’ ’ a | ' ra 

wd Sealvieqva bas ,meltitelh bertart s yd Donmsig ed bivode eleeM cm ; 

amooy yeld .atidar boos egsmoons onw exvolleamsoos has arodosss . ‘a € 


foosob-yteamM ,coesteM .1 gotteM Bas rejaoT .D emtdgeact f 
m0bmo. Bre YH -onl .vfaqmm) (uwdaed-moselqgA .€@ .nmoltes. | 
.g ol 


oe serra ne = pw 


rts 


should be large, well-lighted, capable of being properly ventilated, 
and equipped with play materials which will stimmlate healthful 
activity, and quiet play. Outdoor play space should stimulate health- 
ful play with use of large muscles and development of motor coordina- 
tion. 

The young child is sasily fatigued ond overstimlated, The 
nursery school for the deaf child must plan its program so that in 
its eagerness to give to the child all the things that he may have 
missed because of his handicap, it does not demand of the child too 
strenuous a program. Periods of quiet play, and rest periods should 
form part of the daily schedule, 

The promotion of a healthful environment for the young child 
is an important aim which should never be overlooked in the planning 
of the nursery school. Good physical health is the rightful heritage 
of every child, and the nursery school for the deaf child should safe- 
guard and promote health and physical growth to its fullest degree, 

Mental Development, In addition to the physical growth, the 
nursery school mist provide an environment which will stimulate mental 
development, Provision of many types of play materials which will be 
of interest to young children, and provide opportunities for varying 
activities is essential. Toys and play equipment which can be used 
in many ways are best. Observation of the play of deaf and hearing 
children has shown that deaf children enjoy imaginative play as hear- 
ing children do, Because of their inability to communicate their 
ideas as a hearing child does, this imaginative play often breaks down 
easily. Housekeeping toys, dolls, blocks, sand, and wheel toys stim- 


late imaginative and cooperative play. Visits to the farm, the fire 
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station and the store provide opportunities for broadening the young 

deaf child's horizons, and filling in the gaps of knowledge that the 

hearing child has absorbed easily and naturally. The deaf child may 

have seen a fire engine many times and have been very much interested 
in the big red car. He may, however, have no idea for what it is 


used, or why it is racing down the street. He may be a very enthu- 


siastic milk drinker, and have no idea where milk is obtained. He 
is unable to ask questions as a hearing child can, and the nursery 
school mist be ready to answer these unasked questions. 

The hearing child has been talked to and sung to from the 
time of his birth, Before he is able to imitate the speech of others, 
he understands much of what is being said to him, The deaf child must 
be made conscious of speech as a means of communication and of inter- 
change of ideas. He has no concept of the meaning of words. He does 
not know his name or how to say it. Wise parents talk and sing to 
their deaf children as much as possible, encouraging them to vocalize 
and babble. They try to make them conscious of speech as a means of 


communication, The nursery school teacher can help parents to help 


———— ee 
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their children in the home, In the school, she "bombards" the child 
with speech. She must talk, talk, and talk. In every way possible, 
she creates an Opportunity to make the child conscious that when her 
lips move, she is conveying an idea to him. Language should be simple 
P and direct, exactly as it is given to the hearing nursery child. 
With the concept of speech reading, the nursery school con- 
tinually tries to convey to the child that he is also able to convey 
his own thoughts through the medium of speech rather than by gesture 


and babbling. She encourages him to talk to her no matter how 
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imperfect his speech may be. The deaf child enjoys talking and imi- 
tating the sounds and movements of an adult's lips. The young child 
learns by imitation, and the nursery school teacher must keep con- 
stently in mind that she is being observed by very keen eyes which 
note everything she says and does, Facial expression and natural 
gestures tell the deaf child a great deal. 

Emotional Development. Every nursery school should have a 
calm, orderly and peaceful atmosphere. Routine should be simple so 
that the children know what is expected of them, Young children 
work and play best in an environment where there is no hurry, con- 
fusion or indecision, "It's time to” is a reason all young children 
understand, and the nursery school teacher must be sure that there 
is sufficient time allowed for changes in activities. Good attitudes 
toward work and play are developed when there are few interruptions 
in routine activities, and the children are made to understand the 
reasons for change. 

It should be the aim of the nursery school teacher to create 
in a deaf child the feeling that he is understood, is loved and ad- 
mired, and a very important individual in his own little circle. 
Because of the deaf child's inability to express his thoughts, ideas, 
and needs, he may resort to undesirable methods to obtain the atten- 
tion and the results he wishes, When his attempts to tell a story 
or to describe an incident which is important to him are ignored, or 
misunderstood, the child is left with a feeling of frustration and 
bewilderment. He may retire into himself and refuse to be drawn out 
again, 

The deaf child is just as eager for appreciation and deserved 
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praise as 4 hearing child, He is unable to say "See my new shoes!” 
but he is happy when they are noticed and admired. He is delighted 
when a picture he has made is commended, Deaf children are naturally 
affectionate end demonstrative. A hug, or a pat on the head, or just 
sitting on a teacher's lap for a few minutes, gives to the child a 
feeling of security, and of affection. This is needed particularly 
by the nursery school children who are living in a residential school, 
and who quite naturally miss and need the affection and love which 
they receive at home. 

The nursery school teacher should try to avoid as much as 
possible issues which may result in conflicts with the child. Temper 
tantrums are often the deaf child's response to a request which he 
does not understand. Or perhaps in the past he has discovered that 
it was an effective method of getting what he wanted. Children must 
be taught that there are certain things which must be done although 
they may seem to conflict with an activity which may seem to be more 
pleasurable to him. There are regulations which he must observe, 
and rules of conduct to which he must adhere, In the long run he 
will discover that whet he has been requested to do, or asked to re- 
frain from doing, is the reasonable and the right thing. 

An objective of the nursery school program which seems to this 
writer to be most important in the education of the deaf child is 
the development of a good sense of humor, Little children have a 
natural sense of humor which in the deaf child does not have equal 
opportunity to develop as it does in the hearing child. Deaf children 
as they grow older are very literal minded. Because of their handicap 


they are unable to understand the slight differences in tone or 
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implication which may make all the difference in meaning when re- 
lating a story or incident. Many times, it seems impossible to ex- 
plain what may be humorous to the deaf child. If, when he is little, 
time is taken and effort made to develop this inate sense of humor 
instead of letting it lie dormant, the older deaf child will enjoy 
more an ability to see the humorous side of life. 

There are many times during the nursery school day when an 
incident may be used to develop this sense of humor. Little children 
enjoy being teased or having a joke played on them. Situations may 
be very simple, but the teacher should be on the alert to point out 
to the child that there is generally a funny side of an incident. 
If, for exemple, a child who has fallen is told that he hurt the 
floor more than he hurt himself, he will generally laugh rather than 
cry over his mishap. A little girl who put on the teacher's over- 
shoes thought it very funny when the teacher, in turn, tried to put 
the child's red rubbers on her feet. Deaf children need a sense of 
humor and a consciousness of the ridiculous just as much as hearing 
children, but it mst be fostered if it is to grow. 

Social Development. Perhaps the most important aim of the 
nursery school is the development of social growth end maturity. 

The child must learn to live harmoniously with other people, both 
children and adults, In the nursery school he has opportunity to 
pley with children of his own age, with similar interests and with 
approximately equel abilities. He learns to share his toys and wait 
his turn, He learns that if he treats others with consideration, 

he will, in return be considered and liked, He learns from the 


teacher's attitudes and behavior in certain social situations as 
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well as from other children, 

Many parents have asked the nursery school teacher, "How do 
you get Johnnie to sleep at nap time? or eat his spinach? He won't 
for me!" One of the great advantages of the nursery school is that 
many people are doing the desired thing, and Johnnie, who is natur- 
ally imitative, does it too, Also the teacher, if she is wise and 
understanding takes time to explain to Johnnie the reason for the 
thing he is requested to do, and acquiescence often follows when he 
understands. 

The teacher provides opportunities for and unobtrusively 
directs social contacts among the children, She encourages the shy 
child, and curbs the activities of the over-aggressive child. She 
gives counsel when it is needed, and allows the children to settle 
their problems when possible, She remains in the background, but is 
alert to grasp opportunities to give help and guidance when it is 
needed, 

The nursery school is the place where the child may meet and 
compete equally with children of his own age, He becomes self- 
reliant and independent. He learns to feed and dress himself, and 
to take care of his needs in the bathroom, He plays and works well 
with other children, considering their rights and standing up for 
his own. He becomes increasingly conscious of speech and speech 
reading as a means of communication and interchange of ideas and 
thoughts. If these aims and objectives are attained, the deaf child 


in the nursery school will be a happy, well-adjusted child. 
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B, HOUSING, EQUIPMENT AND PERSONNEL. 


Housing. Many nursery schools for the deaf child form a part 
of the public day school department for the education of the deaf, or 
are a part of a residential school, It would be ideal if each nur- 
sery school could be housed in a separate building, designed for its 
special use, with play, dining and sleeping rooms, toilet facilities 
and play equipment planned for maximum beauty and efficiency. This 
is seldom possible, and most nursery schools are established in 
quarters which can be adapted to their needs. 

Dormitory accommodations for young children should be located 
in a fireproof building, with easy access to exits and fire escapes. 
There should be large playrooms, equipped with small tables and chairs, 
and toys for out-of-school] hours. The sleeping quarters should be 
large enough so that beds may be widely spaced and proper ventilation 
msintained, Lockers for personal clothing, and small, open lockers 
for outdoor clothing, overshoes or rubbers, ere necessary, Bathrooms 
should be adequate in size, and equipped with small basins and toilets, 
sufficient in number for the number of children in the group. Hooks 
for towels, and washcloths should be pleced so that the children are 
able to reach them easily. Hooks should be spaced widely, and marked 
with an identifying name and picture, so that proper hygienic measures 
are insured. Toothbrushes, combs and brushes should be marked with 
the child's name, end kept out of the child's reach when not in use 
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If the children have their meals in the dormitory, the tables 


end chairs in the playroom may be used. If they are taken to the main 


dining room for their meals, either of two plens is advisable, They 


may have their meals at a different hour than the older children; or 


if the children must eat at the same time as the older children, 4 


small part of the main dining room may be screened off to make a 


private dining corner. Young children need a quiet, orderly room in 


which to eat, There are too many distractions, and oftentimes con- 


fusion, when a large number of children are eating in the same room, 


The preschool child should be isolated from the lerge number of older 


children as much as possible. 


Equipment. The nursery school may adjoin the dormitory or it 


may be a separate unit. In either case, the minimum requirements are 


the same, They would also be the same for a4 nursery school in a day 


school for the deaf, 


One playroom and one activity room are needed. There should 


be adequate cupboard, storage space, and shelves for toys and play 


materials, They should be designed for eye appeal as well as useful- 


ness. Walls, tables, chairs and other equipment can be painted in 


pleasing colors as easily as ugly ones. If the floors are covered 


with linoleum, they are more easily cleaned and are more sanitary 


for young children who play a great deal on the floor, 


A third room, or at least, a screened off portion of the 


activity room is needed for a "work" room for the deaf child. This 


may be used exclusively for the individual teaching of speech and 


speech reading. Quiet and privacy ere needed to maintain repport 


with a young child who is attempting to master the intricacies of 
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speech, or to build up a lipreading vocabulary. All the pictures, 
objects and other materials used may be kept in this "work room" so 
that they are not made pert of the play materials which the children 
may use freely. 

Bathroom facilities should adjoin the playroom and should be 
easily accessible to the play yard outdoors, Young children need to 
go to the bathroom frequently, and mech time and energy is wasted by 
teachers and children if trips to end from the toilet are long or 
inconvenient. 

The playroom should be equipped with biocks, a sand table and 
housekeeping toys, such as dolls, dishes, carriage and doll beds. 
There should be push and pull toys, a small seesaw, climbing apparetus, 
wagon and tricycles, and if possible, a wood-working bench with saw, 
hammer end nails, These toys and play materials stimlate imaginative 
end constructive activities. They aid the child to develop good 
coordinetion, and to exercise growing muscles, 

The activity room should be equipped with small tables and 
chairs which may be moved and regrouped easily. A piano is needed 
for rhythms, as well as bells, drums, rhythm sticks, cymbels and 
xylophone for a toy orchestra, One corner of the room may be used 
for a library corner, with books and picture books on open shelves, 
Small, movable screens ere useful for creating small units in 4 large 
room. An easel, materials for finger painting, puzzles, beads for 
stringing, pegs, crayons, construction paper, scissors, old magazines, 
plastocene, and sense training materials such as graduated towers end 
form boards are essential, Pictures, which ere hung at the child's 


eye level and are of interest to him should be displayed, and changed 


metbhitdo edd dotsdw a 
Leow ons yam . 


2 bfvoda bas moor¢etg ot tote Btaoie gett iftoet monded 
ot Boom moxbLido yauoy awoobtao buat vale, oi ot eidtansces yLtase 
yd betacw at ywuene das omit dom Bas gUinoupert moonised ont oF 05 
mo ymol ers teltod oft moxt Sas od dqiwt ‘tt nethitdo bas atedossd 
bas elded baea s ,atoolid dt hy Seggiups ed Sivoda moozyeig efi 
.c5ed Ifobh bas egsizieo ,sedetd .ellob aa dowe .syod patcooteasod 


.aideteq¢es gaidetio .wsaces Lfase s ,eyod Ling bas dawd od hivora evxont 


.wsa dtiv doaed yattarow-boow s ,efdleaoq ti bas ,seloyotat bas saopew 
ovitentgemt oveLimita elalietem yela bas oyos ceed! .olben Sas ‘temuad 
fhoog gofoveb ot Sitdo ot bia yee .eeldividos evivomrttanco fas 
-coloam gntwor catorexe o¢ bas ,coidantbhtooo 

bas aolded Liem dttw beqgispe ed hiyoia moor yivitos edT 
Deboon at onatg A .¥Ltase beguorget fas hevom od yom sokdw ettado 
bas eledayo ,atotte migyds ,amnb .elfed aa Ifow as .amityd: tot 
seas od Yam moot ot to team an .sideedono yos a rot emodgolyx 
-2evieda mego mo exood em~vtotq bus adood dtiw ,temros yuetdtl s st 
spis{ s at asiay [isma gattseto tot Ivteauy ots enoors oldsvom , [fame 
tol absed ,aelssng ,zaidaksq rogatt tot eletredam .feass aA -f100°E 
,ceaisspent Sfo ,ayoastoa ,tegsg motvoutteamoo .anoyeto ,aged ,acigaiata 
das atewod betsybex as dova alstrodem goiatert ennea bas ,emoootasig 


a'bitdo odd ta gaud ers doldw ,sommtold .Lsttmesse ets abuisod arm 


bogasio bas ,boysigakh od biwode utd of taotetnt to ems fas Level eye 


ee 


at frequent intervals. 


These materials provide endless hours of creative and expressive 


activity for the young child, Foster and Mattson . say, "To be good 


for construction by a young child, the material must be easy to manipu- 
late, must not overtax the eyes or muscles, and must produce results 
quickly." 

The outdoor play yard should be large enough to permit free, 
active play of the children, but small enough and free from obstruc- 
tions so that it can be supervised properly. It should be enclosed 
by a fence, and equipped with a gate which the children ere not able 
to open. It is impossible to watch a group of children if they are 
allowed to wander over a large erea and to use wheeled toys on side- 
walks or pavement, Meany young children sre allowed by parents to play 
in front yards and on sidewalks before their home with little or no 
regard for the dangers of passing cars and backing trucks. Children 
have little regard for time, and their interest in one activity is 
fleeting. The danger of wandering away, or riding a tricycle or 
pulling a wagon across streets end through dangerous traffic is very 
great. The nursery school teacher who assumes responsibility for 
children who are not her own should be overzealous in precautions for 
their ssfety. It is the opinion of this writer that the supervision 
of the play and educetion of young children entrusted to the care of 
a& nursery school should at all times be influenced by the thought that 
parents should be able to rest securely in the belief that their 


children are being cared for as vigilantly as they would be at home, 
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Equipment in the play yerd need not be elaborate or expensive. 
Meny pieces of apparatus may be made by the school woodworking or 
cerpenter shop. Young children, who are in the motor stage of develop- 
ment need opportunities to jump, climb, swing, crawl, ride end dig. 
Equipment which is adaptable to many uses is most successful. 

A sandbox with cans, shovels and sieves encourages social and 
imaginative pley. A jungle gym, swings, slide, see-saws, ladders, 
barrels and walking boards stimulate active and healthful activity. 
Wagons, wheelbarrows, tricycles and kiddy cars can be used most 
effectively on concrete runways, and are enjoyed by the children in 
many ways. Large hollow blocks are excellent for use out-of-doors. 
The child can carry them readily from one section of the play area to 
another as they are light and easy to handle. Children often build 
houses, garages, schools end stores. Children enjoy a large packing 
box or case for a play house, This with the hollow blocks make an 
excellent combination. Balls of all kinds and sizes can be used in 
many games, and jump ropes have many uses. 

A closet in the play yard is convenient for storing the movable 
equipment. It should be adequate in size, and easily accessible to the 
children, Habits of order and a spirit of cooperation are built up 
when such chores as putting toys away are easily accomplished. If it 
is necessary to take the large toys indoors when they are not in use, 
a ramp is much preferable to stairs for easy transportation. 

Outdoor play, when the weather is permissible, is vital to the 
health and well-being of the young child. Wursery school children 


should spend as large a part of the day outdoors as possible. Well- 


E ADI. hela Ih AE 5, M Aig SOSA bin ew he 


q ~ , iv a8), Sata TS 
: * 


10 pabliowtoow foodioa ad vd re Xx 
~qofeves to egeda sotom aot a om on a 2 hifo 
woth bas ebi+ _iwato. conte «si. L0 ans od volt tn | 


-istapenoue seom at seau west of eSdnduaso ab: doudy i Sipeiatiagt ce! Bk 


| has Letooa age moore navole bas alevorda ome daw whites A 

| ,arebbal .owsa-o0a ,obifea .ogatwa me ofaawt, “" weld ov iventgamt 

| -Wivitos Lvtdd feed bus evites ote Lutte abmod see baktent brs aLorrad | 

| daom boas ed neo atseo ybbid bas aeloyorat (aworesd Loodw aoRswW 

| at nexbiido edd yd beyotas exc Sas ovsweure ever2H09 m0 ylevitostte : 
. -at00b-to-tvo0 eay sot dmelfeoxe ema sxoold wolfod epzst eayew Yoam | 

| o¢ sots ysl Sit to motdoea ano mott yithaer mort vito seo Dito edT | 

| biind motto meibiitdd .olbmend od yase bas toeti ots vert as toddone | 
saintosg e_xetl s yolmas mexbLtdd -Gotoda hos sloonoe .s0petsy ,aeeyod | 

| ie oxen exioold wollod alt dttw aldt seed yslq & Tot 9aso TO xod 


at boas od mao nesta bar abatat [la to alis& .ooldantdmoo gueLfeoxe 


a 


-ROBL tam ever 2ogox gut, bas,..2emeg Yen 
| efdavom ont gatrote rot dnoinownos et bxs% yeig odt at teaolo A 
| edt o¢ ofdtaasoon y[tase bas ,orta at etempobs 6d biota +1 " Saves Lape 
| qu titud ota moltdeteqooo to Siti¢ca s Bas toh to ettdeH .merbLtdo 
oi TL .Dbedetiqnooos ylfiase o1s yows Bou tied 88 Be'torio lowe! rroshy 
| ,can at Jom eta yor modw axeobat avos optel eid F- aalat od Yrssascen at 
oltss-roqanstd yoBo volvextede o¢ sides ua et qmats | 


oct o¢ Ls¢iv at .oldleaimueq et xoidiséw. ods moctw , ela Sots 


. netblinds foodsa yrean# .bitdo amoy edt to pated-Llew bas déieed 


| -{feW .eldteasog as axrooftyo yeh ont to fuagis este es buoge bilyore im 


designed play materials and equipment will provide many opportunities 
for exercise, imaginative and constructive play, and social contacts 
among the children. 

Personnel. The staff of a nursery school should be adequate 
to maintain proper supervision of each child enrolled in the group. 
Administrators of a school who assume obligation for the care and 
education of a child should have the utmost concern for his safety 
and well-being. A sense of responsibility for the safe-guarding of 
health, and the development of mental, emotional and social growth 
is so essential that it should dominate all thought in the selection 
of the staff of the school for young children, 

The number of teachers who are needed in the nursery school 
depends upon the number of children enrolled in the group. When the 
group is very small, one teacher may be able to teach the children 
without undue difficulty. It seems to this writer, however, that 
there should be two adults assigned to any group of small children. 
Situations arise when it is necessary for an adult to attend to one 


child who may be ill, or have had a slight injury which needs atten- 


tion, or may have to be taken to some other part of the school for 


some reason. If two teachers are not available, or are not necessary 
from the educational standpoint, the single teacher should be provided 
with an assistant, possibly not a trained teacher, to whom she can 
delegate responsibility. Young children are not mature enough to be 
left, or to be sent to another part of a building alone. An adult 


should be with the children at all times. 
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Teachers should be trained in nursery school procedure, and 
in addition have training in work for the deaf. They should have 
experience in teaching hearing children, and thorough knowledge of 
the needs and abilities of the young child. The teachers should be 
mature socially and emotionally, and have a real liking for children. 

Their responsibility is the education of the child from the 
standpoint of all-around development. This means, above all, the 
education of a child who is deaf, not of a “poor, little, afflicted" 
child who must be treated as a special case. Teachers who have had 
experience with hearing children will find that methods and pro- 
cedures which have been proved successful with the hearing will 
prove as adequate with the deaf child. A teacher who has knowledge 
of and training for work with young children will demand performance 
which is expected of a child of his age. 

It is difficult for the nursery school teacher, who is 
responsible for the education of a group of children, to give the 
individual training in speech reading and speech development. Inter- 
ruptions and minor emergencies are constantly arising, and many times 
a lesson must be put aside to attend to a cut finger, or to settle a 
difference of opinion among the children. The most desirable plan 
is to have a trained teacher of the deaf, who has had experience in 
nursery school methods, give this type of instruction. She would 
work with each child individually, or in small groups, each day. She 
would have no responsibility in conducting the nursery school, but 
would work in very close cooperation with the teachers of the group. 
Interruptions in the teaching of speech and speech reading would be 


reduced to a minimum, and instruction would be given regularly and 
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systematically. 

Auricular training and rhythmic activities which are part of 
the program can be undertaken by the nursery teacher, but should be 
closely supervised by a teacher trained in this type of work. 

The nursing staff of a — school, particularly one in a 
residential school, should have pediatric training, and have had ex- 
perience with exceptional children. It is advantageous if the nurses 
have had training in nursery school methods, and have a liking and 
understanding of young children. It is the task of the nurse to make 
a daily inspection of the children as a means of controlling the spread 
of contagious or infectious disease, She should have supervision of 
the nursery school, and the dormitory in a residential school, in so 
far as provisions for healthful living and the physical needs of the 
child are concerned. She should keep records of the physician's ex- 
aminations, the otologist's reports, and the dental records, Cumula- 
tive records of the child's medical history, height and weight, and 
immunization and vaccination programs should be kept. The nurse mst 
coordinate and supervise any and all arrangements which in any way 
pertain to the health of the child. 

In the residential school for the deaf, a staff of counsellors 
is necessary to care for the children in their out-of-school hours. 

It is important that these women have a genuine love for little 
children, some knowledge of the psychology of the preschool child, and 
a capacity for supervising a group with interest and effection for 
their charges. They take the place of the parent in the physical care 
of the child, and should be responsible for personal cleanliness, the 


care of clothing, and the establishment of good habits of eating, 
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sleeping, and elimination. They should endeavor to maintain as home- 
like an atmosphere as possible, and to regard each child in the group 
as an individual. The number of children for whom a counsellor is 
responsible should be kept reasonably low so that each child is ade- 
quately cared for, and receives individual attention and affection. 
Many other people are essential to the nursery school set-up 
-- dietitian, cooks, janitors and waitresses, for example. Except in 
a few cases, they form part of the staff of a larger school in which 
the nursery school is conducted. They do not come in contact with the 
young children in the school, and consideration of their qualifica- 
tions and duties is not essential. However, the teachers, nurses, and 
counsellors are directly responsible for the well-being and the educa- 
tion of the young child, and should be selected with these responsi- 


bilities in mind. 


~soxbe edt Ana puted-Liey ont site : 
YF 
-lanoqeet eaedt dtiw Saloadle Saabel in | 
. a ‘ 1 
ce wt) 1 rs ! 
\ | 
| 
| 
| 
. 


C. PROGRAM PLANNING 


Two considerations should be kept in mind in considering a 
daily program for a nursery school. The daily routine should be simple, 
very flexible, and not fatiguing or over-stimulating to the child. A 
three or four year old child cannot follow a daily schedule which is 
designed for older children -- he is not physically, mentally or 
emotionally able to do so, Secondly, his daily life should be as nearly 
like a homelike, family life as possible. The child who lives in a city 
or community where there is a nursery school which he can attend daily, 
returning home after school as his hearing brothers and sisters do, is 
fortunate. He is with his family for a large part of the day. His 
mother is able to attend the school as a visitor or assistant and becomes 
acquainted with the work and the methods of the teachers. The child 
leads a normal, daily life, at home and at school. This is not possible 
in a great many cases, however, and nursery schools have been established 
in large residential and private schools, It is the duty of the staffs 
of these schools to plan the daily activities of the children entrusted 
to them so that they are not engulfed in the organization and made to 
conform to rules and schedules which are designed to meet the needs of 
older children. 

Day schools usually begin about eight forty-five and either 
close at noon when the child goes home for dinner and rest, or continue 
until three or four o'clock, including dinner and rest in the school 
progrem. This means that "school" time is about three hours. During 
this time there must be play time, work in lipreading, speech and 


auricular training, some sense training and rhythms. It is difficult 
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to include all the activities that are essential to a good nursery 
school program without haste, confusion and disorder. Each teacher 

can and must adjust a general plan to meet immediate interests and 
needs, For example, a teacher may plan a fifteen minute lipreading 
lesson with a group of children, and find that they are interested in 
en activity at that time. The wise teacher adjusts her previously 
conceived plan to the new situation. Oftentimes young children are 
interested in a project which is worthwhile and is of interest and 
value to them, It is with mistaken zeal that a teacher interrupts 

this activity. A more interesting lesson to the children will result 
if the situation at hand is utilized for the work she has planned. It 
does not follow that children should never be interrupted in their play, 
or that they be allowed complete freedom to do just as they please. 
There are certain routine activities which are part of the nursery 
school program each day, such as toilet, lunch, trips to the rhythm 
room, or time for the hearing aids. Children soon learn that there are 
certain times when a specific activity should take place. Sufficient 
time should be taken so that routine changes are made without con- 
fusion or disorder. Young children need a “warning” and a reasonable 
length of time before the next activity begins. 

This writer pabieies that there should be no set "periods" in 
the nursery school program. A general plan of work is more effective, 
On Monday at 9:15, it is more than possible that neither children nor 
teachers will be interested in learning "commands". If the half hour 
between 9:00 and 9:30 is designated as a group time, with a number of 
possible activities, there is more spontaneous interest and impetus on 


the part of both teachers and children in whatever is selected, 
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A suggested program follows; 


9:00 - 9:30 Group inacircle. (General conversation, 
pictures, matching games, commands, a 
story, or auricular training. ) 


10:00 Free play or directed activity with all or 
part of the group. 
Individual work in speech or speech reading. 
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10:00 - 10:30 Bathroom, morning lunch, brief rest. 


10:30 - 11:30 Free play time, outdoors if possible. 
Individual work in speech or lipreading. 


11:30 - 12;00 Quiet time for game, story, sense training, 
or directed activity. 


This is a simple routine, adjustable to many activities, yet 


not tiring or confusing to the children. Each child has an opportunity 


for individual instruction, as well as opportunity for group play and 


use of all play materials. Quiet play is alternated with more active 


play. The child will neither get restless from sitting too long, nor 


overtired from too mech activity. 


Schools which dismiss the children at twelve o'clock do not need 


to plan time for preparation for dinner. When the dinner is served at 


the school, time mist be taken for washing, setting tables and serving 


food. This meal should be shared or supervised by the teachers. If 


the dinner is served at twelve o'clock, the children should finish and 


be ready for a rest about 12:45, All children need a rest in the 


middle of the day. Some children are able to sleep, others are not; 


but all should rest and relax for at least an hour after dinner, 


Outdoor play should follow the nap period. This may be super- 


vised play in the nursery school, or it may be that the children are 


dismissed after their nap. In either case, the afternoon is the time 


for active outdoor play whenever possible. There is no point in 
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attempting “teaching”, that is, specific training in lipreading or 
speech, in the afternoon. Children are not mentally or physically 
able to concentrate for too long periods, and certainly not late in 
the day. They need to exercise large muscles and to release pent-up 
energies. 
A good example of an all-day program is that of the John Tracy 
Clinic in Los Angeles. * The explanatory notes, and lists of equip- 
ment have been deleted, 
9:00 Arrival. Removal of wraps. Free activity. 
10:00 Toilet. Fruit junce. Outdoor play. 
11:00 Rest. Preparation for lunch, 
11:40 ~=Lunch. 
12:30 Nap. 
2:40 Dress. 
3:00 Depart, 
"Each child is given an individual work period each 
day between 9:00 and 11:30. There is no particular 
order in which the children are teken, except that the 
youngest are usually teken early in the day; care is 
taken to not interrupt an activity in which the child 
is engaged, without notifying him in advence, Activities 
include speech and lipreading preparation, actual speech 
and lipreading work, auriculer training, ‘sense training'.’ 
A day of the nursery child in the residential school is spent 


partly in school with the teachers and in dormitories supervised by 


counsellors. Adequate time for play, rest, eating and bathroom routine 


should be planned in a day which is not overtiring to the child. 


Three programs will be described from information derived from 


* This daily schedule was returned as part of the information 
requested in the questionnaire, 
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the questionnaires. The first is that which Sister Rose Antonia, 
Principal of the St. Joseph Institute for the Deaf outlines for the 
nursery school in that school. 
7:00 - 8:00 Breakfest, toilet. 
8:00 - 9:00 Play 
9:00 - 10;00 Speech, speech reading. 
10:00 - 11:00 Morning snack, play. 
11:00 - 12;00 Speech, handwork, nap-rest. 
12:00 - 1:00 Dinner, play 
1:15 = 3:00 Wap. 
3:00 - 5:00 Toilet, snack, play. 
5:30 - 6:30 Supper, bath, bed. 
The Lexington School for the Deaf in New York City has a very 
lerge nursery school enrollment, and Miss Mary C. New, of that school, 
describes the activities of the two groups as follows; 


Weather permitting this group (Nursery I) will spend 
as much time outdoors as possible. However, from the 
group are pulled children for special tutoring in speech, 
speech reading, and the start of the training of hearing. 
This tutoring is done by one full-time teacher, and the 
eight members of the Training Class -- under supervision, 
The group activity indoors or out, and the tutoring, is 
over by 11:45 when children prepare for lunch. After 
lunch, naps from 12:30 to 2:00. The children return to 
the "school room" until 2:45 when the seventeen day 
pupils go home -- the fourteen residents to their coun- 
sellors. Special toys, playrooms, toilets, etc, have 
been put in for the residents for their after school 
hours, as well as during school hours. 


In Nursery II -- the eighteen children are divided 
into two groups; one stays with the nursery school 
teacher, the other with her assistant. Fach group spends 
an equal amount of time outdoors (with big play things) 
and indoors (with seat materials). From the indoor group, 
the two treined teachers of the deaf draw children indi- 
vidually or in small groups for intensive work in beginning 
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speech, speech reading, and hearing. * 

The plan at the Rhode Island School was developed by the admini- 
strators of the school, the nursery school teachers, the pediatrician 
end. nursing staff, and the head of the household, in an effort to 
design a progrem which would meet the needs of the young child, and at 
the same time, fit a nursery school into the organization of a resi- 
dential school. 

The children rise between six end six-thirty and have break- 
fast at seven o'clock, School begins at eight o'clock for the older 
children. As soon efter eight o'clock as the young children are ready, 
and the older children ere in their classrooms, one nursery school 
teacher goes to the dormitory for the children. It is desirable to 
keep the nursery school children apart from the older ones for two 
reasons. First, it is confusing and sometimes dangerous when five or 
ten children, who are slow and often awkwerd, are walking down stairs 
or along paths where bigger children are hurrying to get to school on 
time. They do not mean to push or to jostle the little ones, but 
they are often thoughtless or sometimes do not see a child in the way. 
Secondly, it is possible that the young children may learn undesirable 
habits from the older children. Babies who heve never seen a "sign" 
do not use them. In the larger schools, older children sometimes 
become familiar with signs, or use their own, and the nursery age 
child very soon imitates what older children do. 

The teacher who goes to the dormitory for the children uses the 


opportunity to talk to the nurse in the infirmary and to the counsellors 


* Information included as part of the returned questionnaire. 
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about the health and well-being of the children. There is an exchange 
of information among the teachers, the nurses and the counsellors at 
least twice each dey -- before the children are taken to school in the 
morning, and after dinner when the children return to the dormitory 
for their rest. 

In the schoolhouse, the children remove their wraps, hanging 
them on hooks which are marked with an identifying picture end a 
printed name, Each child has a drink of water, and goes to the activity 
room where the chairs are erranged in a circle. The half hour from 
8:15 to 8:45 is spent in a group with various activities such as 
matching games, a toy orchestra, or lipreading games. This half hour 
may be lengthened or shortened depending on the interest shown by the 
children. 

The time from 8:45 to 9:45 is a free activity period indoors. 
The children may choose whatever play meterial they wish to use. 
Occasionally the time is used for a directed activity. Three times a 
week, the children go to the rhythm room for rhythmic and euriculer 
work. During this hour, one teacher takes each child individually for 
work in speech and speech reading. The other teacher supervises the 
two playrooms, the children's activities, and uses the time to talk to 


the children individually and in groups as they play. 


At 9:45, toys and play materials are put away and the children 


are given cod liver oil, go to the bathroom end wash up for their mid- 
morning lunch of milk or fruit juice and a cookie, When each child is 
finished in the bathroom, he returns to the activity room and chooses 
a puzzle, a book, crayons or scissors, or sense training material for 


quiet work until 10:15 when lunch is served. 
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From 10:30 to 11:30 is play time, outdoors whenever the 

| weather is permissible. At 11:30, children and teachers return to 

| the dormitory where they prepare for dinner at 12:00. The teachers 

supervise the children's dinner, serving the plates and helping to 
instil good habits of eating and good manners at the table. At 

12:40, the children are ready for their naps. Teachers are off duty, 

| and naps until 2:00 are supervised by the counsellors. From 2:00 


until shortly after 4:00, the children play outdoors. At 4:30 there 


have their supper at 5:30. They are in bed by 6:30. 


| 
| 
are baths, the children are dressed in pyjamas and bathrobes, and 
Each of the three daily programs is flexible, simple, and pro- 


vide opportunity each day for the child to have play and work time, 


Each is planned with understanding of the age of the child, and the 


adequate rest, and individual tutoring in the compensatory activities. 
degree of maturation which the child has attained. 
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D, COMPENSATORY TRAINING 


Work in sense training, rhythms, auriculer training, speech and 
speech reading is designed to help the deaf child overcome his handicap 
and to enable him to live happily end usefully in a world of hearing 
people. Emphasis may be placed upon one phase of the training at 
certain times, but all is part of the whole. Each is interrelated and 
interdependent one upon the other, and the program for the preschool 
child should be planned with this in mind. 

All compensatory training should be given to the young child 
with understanding of his interests and stage of development. He needs 
training in muscular coordination, in visual acuity and perception, in 
the use of residual hearing, in memory and concentration, and in the 
use Of his kinesthetic sense. 

When well-designed toys and play materials are provided in the 
school, the child absorbs knowledge and develops skills naturally and 
without conscious effort. Jungle gym, walking boards, tricycles, 
wagons, swings and similar equipment develop and coordinate large 
muscles. Pegs, scissors, crayons, puzzles, paints and plastocene use 
and train the small and finer muscles, and develop eye-hand and-mind 
coordination, Clear pictures for matching, form boards, towers, insets 
of varying colors, shapes and sizes give experience in similarities and 
differences. Games, rhythmic activities, picture stories and simple 
directed hand work train the child to watch and to imitate. Experience 
with msic, through the hearing aids, through "listening" to the piano 
and drum, make the child increasingly aware of vibration, and enables 


him to distinguish time, accent and rhythm, 
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The nursery school should provide the proper stimuli, and 
through a wise plan of guidance, direct the child so that he learns 
easily and naturally. All training of this type should be enjoyable 
to the child. It should never be routine, tedious or dreary. It 
should be regarded as an enriched program which will give the deaf 
child added experience and minimize the effects of his handicap, not 
as an added task to be imposed upon him because he is deaf. The more 
closely the deaf child is enabled to parallel the mental development 
of the hearing child of his age, the more successful the compensatory 
program will be. 

Sense Training. Materials used in the nursery school to develop 


. the senses of sight and touch upon which the deaf child depends so much 


should be attractive, colorful and interesting, Concepts of color, 
shape, size and form can be developed in many ways, and most effectively 
by allowing the child to use freely the puzzles, the pegs, the "educa- 


tional toys", the paints, crayons and plastocene. Skills such as 


. lacing, tying, and buttoning are best acquired in practical situations, 


rather than by use of artificially designed materials. Matching games 
with pictures, geometric designs or colors train sight, memory and con- 
centration, and the ability to discriminate. 

The development of these concepts and skills are an important 
part of the nursery school program for the deaf child. They are as 
essential as the training in self-help, independence and imagination. 
The dangers of eye strain, nervous fatigue and over-stimlation should 
be recognized by the teacher, however, and care taken to protect the 
child. Little children vary in their abilities to grasp such concepts 


as color, shape or size, and in ability to coordinate large and small 
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muscles. Uniform performance by all the children in the group is in- 


possible and should not be expected. 

Greatest success is attained by exposing the child to the sense 
training materials which have been proved worthwhile, and allowing him 
by his own efforts, carefully but unobtrusively directed, to learn the 
skills and develop the concepts which he must know. Learning should be 
acquired in a spirit of fun, stimmlated by the child's curiosity and 
natural desire to manipulate and experiment. <A task which is success- 
fully accomplished by the child produces more lasting results and gives 
greater satisfaction to the child when it is initiated by his owm 
interest rather than as a problem arbitrarily set by the teacher. 

Rhythms, The ability to appreciate music as a form of aesthetic 
enjoyment and as a means of self-expression should be acquired by all 
children. Hearing children enjoy singing, listening to misic for ap- 
preciation, and interpreting what they hear in rhythmic activities. 

The deaf child has this inate love of music, and although he cannot 
hear it, through training he can be made conscious of it. By substi- 
tuting his sense of touch for the auditory sense, he can enjoy and 
participate in many musical activities. 

Teachers of the deaf realize that consciousness of vibration, 
and ability to coordinate muscles, to discriminate and differentiate 
time, tone, accent, pitch and volume are necessary in the development 
of voice and speech. Development of these abilities should not, how- 
ever, be the only reason for offering a program of rhythms and rhythmic 
activities to the deaf child. Appreciation of music for its own sake, 
and the satisfaction of music as a means of self-expression are 


essential also. 
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The nursery school must offer to the deaf child a program which 
will introduce him to music. It should be planned as an enjoyable part 
of the daily program. The deaf child can be made to feel, as hearing 


children in the nursery school often do, that a day without a "skip” 


' and the opportunity to listen to the piano is incomplete, 


Simple melodies, definitely accented and easily differentiated 
in time and tone should be played. The child feels the vibration of 
the music thru his hands or feet on the piano, the drum or the floor, 
He is soon able to tell when the music stops, whether it is fast or 
slow, high or low, loud or soft. With his eyes closed, the young child 
learns to tell these differences by touch alone, It is a game which he 
plays enthusiastically and with interest in this new sensation of which 
he may not have been conscious heretofore. 

The deaf child enjoys playing ina toy orchestra with rhythm 
sticks, bells, triangles and drums as hearing children do, His sense 
of time and accent may not be perfect, but he enjoys the group activity, 
the physical satisfaction of beating time and the feeling of rhythm and 
accent, He is developing concepts of time, volume and pitch, 

All children find satisfaction in the interpretation of music 
in rhythmic activities. Older deaf children enjoy ballroom, folk and 
square dancing as hearing children do, The nursery age child likes 
physical activity for its own sake, and enjoys skipping, being a "horse", 
a “bunny”, or an "elephant" to the msic. He is soon able to distinguish 
between the quick staccato chords that say "jump" and the slow, even 
rhythm which means the "elephant", Increasing ability to discriminate | 
between the various rhythms enables the child as he becomes tna to 


distinguish between the different dance rhythms, and afford the deaf 
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child many hours of entertainment and enjoyment in dancing. 

A consciousness of vibration, the development of muscular co- 
ordination, and the enjoyment of music are the primary reasons for 
developing a program of rhythms in the nursery school. It is one of 
the most satisfying forms of self-expression for the deaf child. 

Acoustic Training. Few children are totally deaf. Some residual 
and usable hearing is present although it is difficult to determine 
how much the young child may have, Therefore each child should have 
the opportunity to use whatever degree of hearing he may have in a 
program of auricular training in the nursery school. He should be en- 
couraged to listen, to hear whatever he is able, to learn to recognize 
what he hears and to recall and reproduce it, Through acoustic train- 
ing the child is aided in voice and speech development and in a natural 
growth of language. He undoubtedly receives aesthetic satisfaction in 
the experience of hearing the human voice, and in listening to music 
and natural sounds in the environment, 

The human voice one inch from the ear is magnified many times, 
and the child is often able to hear some sounds through his unaided 
ear. The teacher should babble, talk and sing to the deaf child. He, 
like the hearing child, enjoys the words and rhythm of the nursery 
rhymes. He delights in the sounds of the dog, the kitty, the cow and 
the sheep and tries to imitate them. Oftentimes it is impossible to 
determine just what sounds the young child is able to hear and com- 
prehend, but anyone who has held a deaf child on her lap and talked 
into his ear has seen the satisfaction and joy which is shown. 

Through use of the hearing aids, the deaf child has the oppor- 


tunity to become conscious of many sounds with which he would otherwise 
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be unfamiliar. Perception of the gross sounds and ability to dis- 
tinguish between them form the beginning of auricular training in the 
nursery school, Bells, whistle, clapping of the hands, the drum and 
the piano can be made audible through the hearing aids. Recordings 

of msical instruments, of common sounds in every day life and of 
nursery rhymes are interesting to the preschool child, and offer ex- 
perience in widely differing sounds. Association of the sounds with 
the source should be made by showing the child the object or a picture 
of it. He gains a mental picture and is able, with training and 
practice, to reproduce the sound. 

The child should be bombarded with natural language and en- 
couraged to reproduce what he hears no matter how imperfect it may be. 
The development of voice and speech is aided by using hearing in the 
teaching of vowels, consonants, syllables and words. The amount of 
hearing which he has, plus training in its use, is important in the 
production of natural voice and natural language. He should also hear 
singing, laughing, crying and the natural sounds made by the human 
voice. Hearing and imitating repetitive syllables is a game which all 
young children enjoy. Spontaneous imitative repetition of syllables 
aid the child in the voluntary mastery of speech sounds, 

The degree to which the child is benefited by the auricular 
training in the nursery school depends upon the amount of residual 
hearing, mental ability and degree of growth and maturation, Every 
child should have the opportunity to use the hearing aids each day so 
that each sense is utilized in his educational and mental growth. The 
senses of sight, touch and hearing should all be trained if the deaf 


child is to become as nearly like the hearing child as possible, 
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Speech Reading. The teacher in the nursery school should under- 
take to give the young deaf child understanding of speech as a means of 
communication, He must learn that when the lips of a person move, an 
idea or thought is being conveyed to him. The child mst learn to sub- 
stitute his eyes for his lack of ability to hear. He must watch and 
observe the face, the facial expression and the lips of the person who 
is speaking to him in order to understand what is being said. 

This concept is best acquired by constantly bombarding the child 
with speech. The teacher should talk to the child all the time. She 
can greet him each morning with a few words, perhaps admire a toy or a 
new article of clothing which he has. She calls him by name always, 
end she speaks of all members of the group by name. She loses no oppor- 
tunity to talk to the child about what he is doing, the toy with which 
he is playing, what he is wearing, of the countless incidents which 
occur during the nursery school day. She uses the simple, direct 
language she would use with a hearing child of his age. She uses few 
gestures and only those which are necessary to make clear a concept or 
an idea to the child who has few words, and is just beginning to have 
knowledge of language meanings. 

The young child is naturally observant, curious and inventive, 
He soon learns that the teacher is attempting to tell him something. 
Because he wishes to do as others do and to imitate the behavior of 
other people, he uses his native intelligence and imagination to grasp 
the thought which is being given to him. As the young hearing child 
learns by the constant repetition of words and simple phrases, so does 
the deaf child, "Hello", "yes", "no", "It's time to ---", "Go to the 


bathroom", “Hang up your coat", "Be careful", "Come", "You will fall”, 
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are seen on the lips by the child many times. Spontaneously and 
casually he builds up a speech reading vocabulary, and learns to watch 
the lips for directions and information, 

The ability to watch and to understand an idea or thought depends 
upon many factors. rani, degree of intelligence, muscular co- 
ordination, attention span and power of concentration all influence the 
child's ability to develop this skill. Individual differences in this 
ability are very great, and each child should be expected to progress 
at the rate which he is able. 

The teaching of speech reading falls into two classifications -- 
the casual and the specific. Through the bombardment of speech, the 
child is made conscious of speech as a means of commmication., It is 
not expected that the child recognize each word on the lips, but that 
he understand that he is being spoken to and that a response may be 
expected of him, Each effort on the part of the child should be en- 
couraged and praised, He should never be censured for failing to under- 
stand what is being said to him. Patient repetition and help should 
be given to the child so that each attempt on his part to understand is 
successful. "That's right" and "Fine", accompanied by a smile and a 
nod of approval, are soon comprehended by the deaf child, and serve as 
a stimulus to further efforts, 

The teaching of specific words should be done individually, and 
made interesting and enjoyable to the child, Action words are easy for 
the young child to remember. Such words as “bow”, "jump", "fall", "turn 
around”, "clap your hands", are easy to distinguish on the lips, and are 
associated with an activity which the child enjoys for its own sake. 


Names of objects which are within the child's experience should be 
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taught. His shoe, his mouth, his thumb are easily seen and remembered. 
The ball with which he plays, a car, an airplane, a flower, his tooth- 
brush are familiar to the child and have meaning for him, 

Enlargement of the child's lipreading vocabulary should be 
accompanied by understanding of the meaning of the words which he is 
learning. Pictures of several types of airplanes, a variety of flowers, 
balls of many sizes and colors, toy cars of different models, help him 
to understand that one word may describe many variations of the same 
object. It should be emphasized that these objects should be part of 
his every day experience, and have meaning and interest to him, 

The rate at which the child increases his speech reading 
vocabulary depends on his individual abilities. Careful records should 
be kept of his progress as he acquires new words. The growing list 
will be a source of satisfaction to him, to his parents and to his 


teachers, 


Voice Development and Speech. The task of the nursery school 


is to give the young deaf child the feeling for speech, the desire to 

use his voice, and to express what he thinks and feels through the 

medium of speech, This ability will depend upon degree of intelligence, 

power to coordinate, ability to observe, concentrate and remember. 

These abilities must be trained and developed to their maximum degree, 
Each child should have a time for an individual lesson in voice 

production and speech each day. The length of the lesson and type of 

work done will depend upon the abilities and interest of the child. 

No success can be attained by forcing this type of instruction. It 

must be an outgrowth of the child's interest and desire to speak, and 


the teacher must stimulate this interest and desire by every means of 


which she is able. 

The teacher should make the young child understand that he, too, 
can convey his ideas and thoughts verbally. His organs of speech are 
normal and he has babbled, cried and laughed as the hearing child does, 
This is the period in his growth when speech and language patterns 
should be developing naturally if he had hearing. Voice quality is 
natural, and he enjoys using his voice as the hearing child does, 

The hearing baby babbles, at first spontaneously and without 
conscious volition. Through repetition and variation, he learns to 
coordinate muscles, the various parts of the mouth, throat and breath 
which enables him to produce voluntarily the sounds which make up our 
language. This writer believes that this is the pattern by which the 
deaf child should be taught to talk. 

One learns to speak by speaking, and the child should be en- 
couraged to babble, and to converse with the teacher however imperfect 
and meaningless to the adult the syllables may seem to be. ‘The giving 
of speech sounds end words by the child should not be regarded as an 
imposed task, but should be spontaneous, free from tension, and an 
interesting game which is fun to play. 

Training in coordination of the senses of touch, of sight and 
hearing aid the deaf child in use of his speech mechanism, In this way 
voluntary mastery of isolated sounds and the acquisition of a meaning- 
ful vocabulary is made. Teaching the young deaf child should be by 
methods which will appeal, interest and stim late him to use his voice 
naturally and spontaneously, It should be made as simple and as free 
as possible. It should follow, in general, the paths of development 


by which the hearing child learns to speak, 
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Consciousness of vibration, imitation by the child of move- 
ments by the teacher, and utilization of residual hearing, should be 
used to build up the speech patterns. Meaningful words, simple and 
easy to imitate, should be given to the child so that his efforts to 
reproduce them may be successful, It would seem that any effort which 
the child makes to repeat a syllable or a word should be regarded as 
an accomplishment. The hearing child is not able at preschool age to 
utter each sound perfectly. Many times his abilities to coordinate 
muscles, breath, tongue and the voice producing apparatus have not 
been developed sufficiently. His "1", "s", and "th" are often in- 
perfectly uttered, but with practice and repetition, he is able to 
correct these faults. While it is not possible for the deaf child to 
correct his defects in speech through hearing correct speech, more 
accurate speech follows with training, practice, mental and physical 
development, 

The use of color in speech teaching for the preschool child 
has been described by Miss Mary C. New 1 of the Lexington School for 
the Deaf, It is based upon the principle of association in learning 
and is designed to give the young child a tangible and visible symbol 
by which he gains automatic control of breath and voice, Red is 
associated with voice, blue with breath, and brown with the nasal 
sounds. (Yellow is used for nasal sounds at the Rhode Island School.) 
The child is able to feel the vibration of a certain sound or word, he 
sees it on the teacher's lips, and associates the initial consonant 


with the colored paper which she displays, and he hears it through use 


1 Mary C. New, "Color in Speech Teaching." Volta Review 
Reprint, Volta Bureau, Washington, D.C. 1942. 12 pp. 
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of the hearing aids. He gains a mental association by a game which is 
interesting, colorful and has appeal to him. Through babbling games, 
he develops coordination, control and confidence. He is then ready to 
imitate words, which if speech is to be purposive and meaningful, 
should be familiar and of interest to him. There is little to be 
gained in rote memory of isolated words. Without meaning , all speech 
becomes purposeless babble. The little child who calls his shoe a 
"oo", but who knows the meaning of the word which he is attempting to 
say, has made progress in the development of his speech patterns and 
understanding of language meanings. With practice and increasing 
mastery, it will soon be "shoe", and can be noted as one more accomplish- 


ment in the oral training of the deaf child. 
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The parent of a deaf child needs and wants help in the training 


and the education of his child. The nursery school should provide in 
its program a definite plan which will coordinate closely the efforts 
of the home and the school to give the deaf child the very best start 
in life. 

The parent, after ascertaining as soon as possible that his 
child is faced with the handicap of deafness, should find the nursery 
school which will offer to the child a good environment designed to 
fill his particular needs, He should be willing to follow suggestions 
and give whole-hearted cooperation to the school. He should understand 
that it is only through their united efforts that any program of educa- 
tion can succeed, 

The nursery school, in its turn, can give concrete and specific 
help to the parent. A series of lectures by the teacher, the nurse, 
and the dietitian will give parents understanding of the psychology of 
the preschool child, knowledge of his physical development and require- 
ments, and what to expect of him at certain age levels. They can be 
made aware of the needs of the child who is deaf, what his capabilities 
are, and how, through the methods of oral training, he can learn to 
talk and to read lips. 

A series of informal meetings with the staff of the school is 
an excellent method of discussing methods and procedures, answering 
questions which may puzzle a parent or teacher about an individual child, 
or pointing out ways in which both school and home can, by a concerted 


policy, attain a desired goal. 
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A program of parent participation in the nursery school is a 
most desirable method of help for both parent and teacher. It is not 
often that fathers can take time to observe in the school, but they 
should be encouraged to do so as much as possible, The mother of each 
child in the nursery school should be assigned a definite time when she 
spends a day in the school, assists in the routine, and has the oppor- 
tunity to observe her child in the group. Better understanding of the 
individual child by his parent, and keener insight into his problems 
and how they are met in the school, follow when the mother of a young 
child sees her child, not only as she knows him in the home, but as he 
adjusts in the nursery school group. 

The nursery school gains by this program in that there is a 
better feeling of "belonging" on the part of the parent, and more 
interest is shown and help given when she is a part of the group in 
which herchild is enrolled. The specific plan for parent participation 
in the program must be worked out in each school with consideration for 
the obligations of the mother to other members of her family. But each 
mother of a child admitted to a nursery school should be expected to 
assist in the nursery school for a certain time during the school year, 
and she should be willing to undertake this for the sake of her child. 

It is only by a complete sharing of information, hopes, plans 
and methods by teachers and parents that the fullest possible program 
for the education of the deaf child can be attained. The parent who 
is naturally interested in his child, and the teacher who is equally 
interested in the progress of each child in the group, will gain 


greatly by the closest cooperation and sharing of responsibility. 
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F, SUMMARY 


An attempt has been made to outline a program of preschool 
education for the deaf child. The aims and objectives of the program 
have been discussed, The minimm requirements in housing and equipment, 
and the training and duties of the personnel have been considered, 
Progrems for the nursery school activities have been suggested which are 
based on the needs and abilities of the young child. It was indicated 
that the compensatory training which is given to the deaf child should 
be presented with his age and stage of development clearly understood, 
The need of guidance for parents has been shown, and suggestions made 
as to how this guidance may be given. 

This projected program is an indication of the writer's theories 
and methods by which this educational program should be developed, It 
should parallel as closely as possible that which has been developed 
for the hearing child. Effort should be made to interest and stimulate 
the child in ways which will enable him to grow mentally, physically 
and emotionally to the best of his abilities. The deaf child should be 
regarded as a normal, active child, with an inquiring mind, differing 
from the normal only in his handicap of deafness. Preschool education 
can aid him to become socially mature, well-adjusted and a happy indi- 
viduel. Through oral training, he becomes conscious of speech and 
language and is able to be a useful member of the world of hearing 
people. Understanding and close cooperation between nursery school and 
the home will insure the most favorable growth and development of the 


“whole child". 
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(Sample of letter sent with questionnaire. ) 


November 10, 1947. 


My dear Mr. ---= ; 


As a candidate for a Master of Education degree at Boston 
University School of Education, I am writing a thesis tentatively 
titled "A nursery school program for deaf children". 


I have been a nursery school teacher in the Rhode Island 
School for the Deaf for the past five years, and would like to 
incorporate my own ideas and philosophy of education into a 
thesis. I also wish to know, naturally, what other schools for 
the deaf are doing and thinking. Would you be kind enough to 
fill in the enclosed paper? 


Thenk you very much for your kindness. An envelope is en- 
closed for your convenience, 


Sincerely, 


Mr. John Doe, Principal, 
---- School for the Deaf 
City 
State 
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_ SCHOOL 


Do you have a nursery school group? 
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Day Residential 


Age Levels —————___——————— nnn 


a re 


Humber in the group, or groups? 
Number of teachers? — er 


Training for the deaf? _. 


Training in mirsery school? 
Is there provision for physical health of the child? 


RS 
A plan for rhythm work and opportunity for use of hearing aids? 
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How many years has your nursery school been in existence? 
an nee 
Do you feel that your nursery school program has been successful? 

ee 
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Te your program of lip reading and speech work flexible and based 
on the individual needs and abilities of the individual child? 
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